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(vi) 
_Résumé of the Report 


The following summary provides the briefest of abstracts 
of the report. For a more detailed yet rapid overview the reader 
is referred to the key sections shown in brackets at the end of 


each paragraph. 


The Project. Early in the 1964 Fall term, freshmen 
enrolled in first year French courses at twenty-five English 
Canadian universities were administered two objective French 
tests, one in reading and the other in listening. Candidates 
also completed a questionnaire on language background. The 
aim of the study was to measure the effectiveness of French 
instruction in Canadian schools. (Project Outline and Ques- 


tionnaire - Appendix, page 81.) 


The Test Results. The results in both tests were 
low compared to American fourth year high school norms. Only 
Ontario in reading and Quebec in listening bettered this standard. 
Even with American third year norms as the yardstick five provinces 
failed to qualify in reading and seven in listening. To determine 
the academic factors bearing on these results, conditions for the 
teaching of French were reviewed province by province. (Charts 
and tables of test results, pages 9-ll. Results - page 12. 


Findings -_page 42.) 
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Results of the Cuestionnaire. The following were among 
the social factors which appeared to be associated with high 
scores: French background of one or both parents, living in a 
French milieu, positive attitudes towards the study of French, 
and female study habits. The superiority of the girls was fairly 
marked in reading but very slight in listening. The advantages, 
if any, of education in larger centres did not emerge clearly, 
and there was insufficient evidence that younger people do better 
than older people with equal amounts of training. There was 
very little evidence of the “language bath", most candidates 
Stating that they had had few contacts with French as a living 
language, either through teachers who taught in French, or through 


French friends or the use of French mass media. (Summary of 


Findings - page 73.) 


Conclusion. The survey reveals that even on the relati- 
vely simple planes of reading and listening the teaching of 
onal as a second language in Canada is not producing bilingual 
students, There can be little question that proficiency is even 
less adequate in the more difficult skills of speaking and 
writing. (Conclusion - page 78.) 
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FRENCH LANGUAGE PROFICIENCY AT UNIVERSITY ENTRANCE 


A survey of bilingualism among freshmen 
at twenty-five English Canadian universities 
and colleges. 


1. DESCRIPTION OF PROJECT 


eek Scope 
In September-October 1964 a listening test and a silent 


reading test in French were administered to selected freshman 
students at twenty-five English language universities and 
colleges? across Canada. Candidates were also required to 
complete a questionnaire relating to their background and training 
in French and their attitudes towards the study of the language. 
Although the intention was to have as many candidates as possible 
write both tests, it was not always possible to do so. Hence 
discrepancies arose, with the final totals showing 8,044 
candidates for the reading test but only 5,841 candidates for the 


listening test. 


lee «him , 

The purpose of the project was (a) to measure and compare 
the degree of proficiency in French attained by graduates of each 
of the ten provincial high school systems“ and (b) to determine 
the influence of various factors, both academic and social, on 


achievement. 


1. The participating universities are listed in Appendix "A", 


2. Actually nine, since almost no students from Prince Edward 
Island were included in the sample. 
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ihe 
ie Nature of the Sample 

The selection of the sample to be tested presented certain 
difficulties. Each province has its own curriculum with variations 
in the French programme from district to district, or even from 
school to school. Students may begin their study of French in the 
early years of primary school or as late as grade 10 or 11 of 
high school. Methods also differ, sometimes with the emphasis 
on oral-aural skills, but more often on varying amounts of 
reading, writing, grammar and translation. The audio-visual and 
other aids available may include mass media, language laboratories, 
courses on film, or none of these. Teachers’ qualifications for 
the teaching of French may be those of a university graduate with 
an honours degree in modern languages, or they may be those of an 
uncertificated high school graduate teaching on a letter of 
permission. Finally, the student's contacts, if any, with French 
in the home and the community and his attitudes towards the language 
and the people who speak it may also be significant factors in 


determining his achievement. 


It will be apparent that a random selection which took 
into account all of these factors would have to be very large 
indeed and hence prohibitively expensive to administer. For 
this reason it was decided to restrict the project to the 
testing of university freshmen enrolled in first year 
French courses, as soon as possible after the beginning of the 


1964 fall term. In this way the results would reflect the 
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-3- 
knowledge acquired under the elementary and high school 
programmes, rather than through university training. It 
was felt that although the students involved would not be a 
random sample, they would nevertheless form a roughly similar 
group - and a very important group - for purposes of comparison 


between the provinces. 


It should be noted that in all provinces except Alberta 
and Saskatchewan the provincial samples included a number of 
students who had entered university at the junior matriculation 
level and others who had entered after senior matriculation. 
Further, although all of the students tested had enrolled in 
First Year French, they had not necessarily done so of their 
own choice. In most Canadian universities, but not all, one 
or two years of French is required for graduation, at least 
in some faculties.” These factors, together with the different 
curriculum requirements between provinces, produced a sample 
which, though large,was far from uniform. The sample was 
also statistically inadequate for the following reasons: 

(a) It was not a random sample and hence did not 

represent all types of students from all types 
of schools. 

(b) It did not take into account the large numbers 
of first year students who had had French in 
high school but who were not enrolled in first 
year French. 

(c) It did not include the large number of students 

in each province who had completed high school 


French but had not entered university. 


3. The Universities of Alberta, Manitoba and New Brunswick 
do not require a second language for graduation. 
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aie 
Lh Choice of Tests 

The tests selected for the survey were the MLA Cooperative 
Foreign Language Tests. These tests were developed by the 
Modern Language Association of America, which received a grant 
of more than half a million dollars in 1960 from the U.S. Office 
of Education for the evaluation of language learning. The tests 
were designed to measure the four language skills of listening, 
speaking, reading and writing. For each test there are two 
forms: Form L.A. for the first or second year of language 


learning and Form M.A. for the third and fourth year levels. 


The use of these tests seemed advisable for several reasons. 
Educational Testing Service of Princeton, N.J., a leading research 
organization, had cooperated in their preparation, and so there 
- was reason to believe that they would be valid and reliable. 

There were also norms available for the United States, thus 
providing a standard of comparison. Lastly, the tests were 
not tied to the curriculum of any provincial system, and so 


would be fair for all. 


For a number of reasons it was decided to give only the 
listening and reading sections of the MLA tests. An important 
consideration here was that these two components could be 
scored objectively. The speaking and writing sections, on the 
other hand, contained subjective elements and hence could 
be marked only by experienced teachers. The advantages of 
using such subjective material did not seem commensurate with 
the budget which would have been required, and the length of 


the testing period would have been unduly increased. 
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1.5 Description of Tests 

Listening Test - Form M.A. - is a 25 minute test of 40 
spoken items. Instructions and stimulus material are presented 
on a tape to which all students taking the test listen either 
through headphones or by means of a loudspeaker. The instructions 
are given in English, and the stimulus materials and questions 
are in French, The student is required to answer multiple 
choice questions based on various recognition items including 
the following: a single utterance, two short utterances by 
different speakers, passages of connected discourse read by 
a single speaker, telephone conversations where the examinee 
assumes the part of one of the speakers, and dramatic scenes 


enacted by two to four speakers. 


It is important to note that the voices heard on the tape 
are all those of native speakers speaking at normal conversational 
speed and with natural intonation. The stimulus material is 
spoken only once and both male and female voices are heard. 

The fact that there is no repetition makes the test a difficult 
one; the listener must be alert to hear and understand the very 
first time. This procedure contrasts with the type of listening 
test now becoming more general in provincial examinations, where 


the stimulus is almost always repeated two or three times. 


Reading Test-Form M.A. is a 35-minute test of fifity 
multiple choice items. The first twenty items test knowledge of 
high frequency vocabulary and idioms in contextual settings. The 
remaining items consist of short reading selections taken from 
newspapers, periodicals and literary works, and followed by 
questions or incomplete statements which test comprehension of 


each passage. The student selects the appropriate answer and 
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marks its letter on an I.B.M. answer sheet. This test, too, is 


of more than average difficulty. 


1.6 Questionnaire 


Bach candidate was asked to answer 23 questions relating 
to certain factors which might affect positively or negatively 
his achievement in French. The aim was to elicit information 
on the following points: country of birth, native language 
of each parent, and chief language spoken at home; self-estimate 
of speaking, reading, and writing ability in French; languages 
studied other than English or French; grades in which French was 
studied, whether instruction was given in French by native 
speakers, and whether use was made of a language laboratory; 
final mark obtained in last year of French and comparison of this 
mark with overall average in the same year; out of school contacts 
with the French language through French-speaking friends and/or 
through French radio, television, newspapers and magazines; 
attitudes towards French as revealed by the candidates! choices 
among various integrative and instrumental motives for studying 


the language. 


1.7 Administration of Tests 

In July 1964 letters were sent to the heads of French 
‘departments at English-Canadian universities asking them 
to undertake the administration of the tests and questionnaire. 
The students were to be examined in the first two weeks of the 
fall term. The Research Division of the Royal Commission was 
to provide tests and answer sheets and to arrange for the marking 
of the tests when the answer sheets were returned. The departments 
would be allowed to retain the test forms for their own use in 


the future. The response to this request was most encouraging, 
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with twenty-five institutions agreeing to administer the tests. 


The testing took place on schedule and a generally good job 
was done. In some cases, however, there was evidence of 
administrative confusion and perhaps of a consequent loss of 
interest on the part of the students. Thus it was sometimes 
necessary to reschedule a test because of malfunction of the 
equipment or because of insufficient time to administer the two 
tests and complete the questionnaire in one continuous session. 
The result was that some students failed to turn up for the 
second session or filled in the questionnaire on their own in 


a Sslipshod manner. 


There is no doubt. too, that there were differences in the 
motivation of candidates which may have affected performance. 
The presence or lack of enthusiasm on the part of the faculty 
member serving as invigilator probably had an effect on student 
response. In some colleges the test was optional, in others 
voluntary. There may also have been some prejudice against a 
test sponsored by the Royal Commission. Some students, fearing 
perhaps that the test results would be used against them, chose 


to remain anonymous. 


There were fewer candidates for the listening test than 
for the reading test. A partial explanation of this discrepancy 
was that the listening test required special equipment and was 
more trouble to arrange. If, for example, only small lecture 
rooms: were available for the test and the number of candidates 
was large, it would be necessary to administer the test several 


times in order to test everybody. Nor would it be possible to 
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complete these separate administrations at the same time, since 
the number of tapes was limited. If, on the other hand, a large 
room were used, the problem arose of making the necessary 
arrangements for adequate amplification. Lastly, the fact 
that many students were unfamiliar with a listening test, and so 
would probably get poor scores, may also have contributed to the 


decision at some universities not to give this test. 


Since the tests were administered after the summer holiday, 
a loss of retention may have affected the results to some extent. 
But the time lapse was the same for all. Further, the choice of 
place and time for the tests was dictated by the urgency of the 
project and the feasibility of obtaining uniformity of adminis- 
tration through the French departments of the participating 


universities. 
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dD: LISTENING AND READING TEST RESULTS 
Percentage Scores by Provinces — Basic Group 


British 
Columbia 


Wu ee 


—— Manitoba | 


POA 
SN 
MG 


=. Rea one 
a oS 


\ 
1 dl nd RMAWY 


ii 22-0 


CHART I 


Ee aa 


U.S. NORMS- 4" YEAR 


\\ - LISTENING - 57.5% 


il - ReaDING- 54.0% 


S; Salah yi At i} iW Hi H 


la, 


{ a mL, ain! 0 
Ne i ‘ nih ; 1 t 
. ll Hin hy ii Mi a) 
"hin DF Fale ah i 
' r } 


We t 


ieee 


TAAY > -AMAOW 2. 


ee NB ~ OWIMETELI ~ eh 


O88 -oMia~agN - (ii 


_ 


| 


4 * 


7 oo 
a 


‘aid : 


CHART II 


RQAQGQQ 
SQ 
WMV 
ROY 
GE 


b- 7 2 


RAn9 


PR GEM GSNG 


hit Hy 
) + *, stiit "ie ’ 
an Watts! a 
ee ye 
b vai? 
gs me 
prt | ul * 
afi f}) eo 
yy i 
~~ | Ls ih 
a : 
7 Es 
eit NLA Hs My 
’ i, Wk MBit 
f iy ds Nt 
; “shined 
ee Lgl i 
he ; 

Hh Hn any iil H (fhe i if} i Hn 
ie fT Niu * br) ton ail 
tM, ii OY Hn aK aay | 

bc Wy 4 ut i} wilt iM Ni Het] Kk : th 
to Pe wie 
eh hiebe , HCH thy ' UALR 
ae 1 HM it MM ne mh vi Aa ‘ Pita 
HTS Nii" Hy iN Aina a 
2 ae aa ool HS | ‘su i i i Ta aa 
Br “ue ce 
ie ry a 
“4 ij)! . if} in ahi i! ui f iit ie 
ae ie Ut Li kets 
4 i i) V10pT) pT eet ibe 
e. : é 
ci BsA 
patio gecnd itt asal reba tt 
EN aT a 
@ = tg t= 
$ on rp f i 
fas ha i! 
wy a. of 
2 , | a 
- 
= 


get! 


was 


Table 2-A. Test results of the Basic Group by provinces. 


Listening Test Reading Test 


B.C. 664 nyu .5 29.6 72> 3326 SO 4 
Alta. 205 3240 3hke3 207 3Ha7 37 ib 
Sask. 38h 25¢5 2642 460 39.8 41.0 
Man. 27k 32.6 35.6 293 51 L923 
Ont. 904 48.5 46.8 1497 58.5 58.9 
Que. 22D 59.9 58.6 552 Bilis dh. 52.5 
N.B. 116 25 <5 uae 161 29.47 a 
Ho. a3 2h.4 2540 231 32.9 SiBin 
Nfld. 306 2340 22-9 LAs 29.0 30.0 
a RA, ig! bas ee 


Table 2-B. Test results of Basic Group by regions. 


Listening Test Reading Test 


Western Provinces 


(B.C., Alta, Sask, Man.) 30.4 39.05 
Central Provinces 

(Ontario & Quebec) LO ok Cae 
Maritime Provinces 

(NaBateNwSa ,kNfaden 2 led Slae 
All Canada 


(Basic & Residual Groups) 38.7 47.8 
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eek Basic Group 


As already stated, an important aim of the survey was to 
compare graduates of the ten provincial high school systems with 
respect to their proficiency in French. To ensure valid comparisons 
between the provinces, it was decided to restrict the sample to 
candidates who (a) had been born in Canada of Eng].ish-speaking 
parents, (b) spoke English at home, and (c) had received their 
entire education within the bounds of a single province. This 
“Basic Group", as it was called, consisted of 4,579 candidates 
for the reading test and 3,337 candidates for the listening test. 
Unfortunately, the selection was not homogeneous with respect 
to years of training; and this fact, coupled with the further fact 
that the group was not a random sample, points to the need for 
extreme caution in the interpretation of results. Throughout 
the following discussion, unless otherwise stated, the 


facts and figures presented refer solely to the Basic Group. 


2.2 Results 

Chart I shows the mean percentage scores by provinces for 
both tests. In comparison with the United States norms for 
students who have completed four years of high school French = 
57.5% for listening and 54.0% for reading - Canadian results 
were low. Only in Quebec (in the listening test) and in Ontario 
(in the reading test) were the American averages surpassed. Even 
if we go down to the American ore year norms, which were 40% in 
each test, we find that seven provinces fell below this level 


in listening and that five of these also failed to achieve third 
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year standard in reading. 


In Chart II the situation is presented more vividly 
by showing only the number of candidates in each province who 
approximated or surpassed the American norms by scoring 50% 
or better. The near zero percentages in the Maritimes immediately 
strike the eye, and the low scores in the Western provinces 
provide a measure of bilateral symmetry. The two Central 
provinces, aided by Manitoba (in reading only), provide the 


corps de logis of the structure. 


Tables 2-A and 2-B provide further data relating to the 
results. In the former we see that in each province the median 
and mean scores for both tests are quite close together, indicating 
a fairly even spread of marks both above and below each provincial 
average. The pational averages of 35.8 in listening and 45.9 
in reading are, however, unduly weighted by the large number 


of candidates with relatively high scores in Ontario and Quebec. 


Table 2=-B attempts a regional comparison of results in both 
tests. The averages shown are quite meaningful for the Maritimes 
where the range of marks between provinces was narrow, but less 
meaningful for the Central and Western provinces where the range 
was greater. In the last line of the table it will be seen that 
when the Basic Group is combined witn the remainder of the Canadian 


sample, the national average rises from 35.8 to 38.7 for listening 


and from 45.9 to 47.8 for reading. 


A word will not be out of place here on the derivation 
of the American fourth year norms mentioned above. A full 


account of the standardization programme employed by Educational 
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Testing Service in the scaling, equating and norming of the 
MLA French tests is beyond the scope of this study.” The 
following highlights must suffice: 


(a) The ETS project was based on a survey of a 
random sample of 2,000 high schools and 500 
colleges drawn from a list of 23,537 secondary 
schools and 1715 colleges. 1210 schools (60.5%) 
and 425 colleges (85%) returned usable data. 


(b) The percentages of schools reporting third and 
fourth years of French instruction were substantially 
below those for introductory courses. In French 
53% reported a first year course, 48% a second year 
course, 26% a third year course, and only 11% a 
fourth year course. 


(c) Of the 1210 schools mentioned in (a) a random 
selection was made for testing purposes by 
selecting every fifth school. Because this did 
not provide sufficient third and fourth year clas- 
ses, additional schools were selected and the same 
procedure of random selection was used. 


(d) Score data for the reading and listening tests 
at the fourth year level are presented in Table 2-C. 


Table 2-C. Statistical characteristics of MLA French tests - 
Form M.A. at fourth year high school level. 
N M SD Reliability 

(raw (raw 

scores) scores) 
Listening 
(40 items) 175 21.94 7. 56 868 
Reading 
(50 items) 165 28.56 9.63 . 896 


4. Educational Testing Service publish a Handbook and also 


a Booklet of Norms which together provide a complete 
description of the tests. 


6 to yevave # co beeed eaw voc 
n02 bts afoodos dat (Ss tO- 
yiabaoowa Tee. £S to tekl «2 mont. 
(%e.95) efoorion QISl .eegel foo SLL, 
.steb efdsey bentuser (ROB) 2 


bag brid’ ynttireqsts sloodoe to esgstnsotaq & 
ap oni ge arew noksourtent donetd to ersey dJavot 
domax'l sl .eeanvoo yrosowbordat OT 2 
oy nsonan 5 8B ,seivoo teey Jexhl a beste RE 
Bewit vino bes semoo taevy brids s FOS don 
.98m0o ts8y Adimwo8 


mobas: a (8) at bemokinem eLoodoe OLS sake (o) 
yd geeoqiag gaiseed 10%. Shsm eaw nolsceles 
bib eidt sewsosd .foodoe Avtti wieve ng 
eals sey Aziwol bra bikdd oneiokTive ebivorw g 
nae ert bas bevoalea etew eloodoe Lanois ibis aaa 
.beeu asw amottoelee mobaat To stubeso1g 


zjeot gatnetvetl bas anthaes ed¢v tot séab exope (6) 
ol ot betaeseiq ote level mey deuwot ade Is 


, A vi 
. BLURS | 


0-8 


tifdeilef dé M “i 
wet) wart) 
(as rooe (eer05e 
BBB. d2.9 JO. £8 eck = (amegz O04 
y Ed.2 ve. BS ear (aantt On 
oes ono joodbosH a dakiduq solvie® anteee? Lenots 
+. 


a oeemae s abivoiq tetitenot dotitw 
<etees edt To 110 Iq: 


S156 
Since most language courses are optional in American high schools, 
we may conclude that only able and highly motivated students 
elect to complete a four year sequence. This situation of a 
class of above average volunteers thirsting for knowledge 
contrasts sharply with most fourth year French classes in 
Canada. Here we find banded together the able and the unable, 
the willing and the unwilling, engaged in a common task imposed 
from above: the attainment of pass standing in matriculation 
French as a necessary prerequisite to university entrance. If 
this is the normal state of affairs, the disparity in test 
scores between our Canadian students and their American cousins 


is the less surprising. 


One final remark regarding the tests. The reader will have 
noted the rather small number of cases on which the norms are 


based - 175 for listening and 165 for reading. 


In summary, the test results, though not based on a repre- 
sentative sample, provide an indication that all is not well in 
Canadian language classrooms. Although all students tested had 
satisfied provincial requirements in French for university 
entrance, most of them appeared to have poor aural comprehension 


and poor reading ability as measured by the M.L.A. tests. 


243 Analysis by Provinces 


In seeking the causes of this unsatisfactory performance 
we shall examine the results of each province in turn in the light 
of information obtained from the candidates themselves and 
also from other sources. For this purpose a province by 


province survey of second language teaching recently completed 
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for the Royal Commission by Lionel Orlikow will be especially 
useful. The analysis will be confined mainly to the academic 
factors affecting achievement. Attitudinal and other social 
considerations will be dealt with in the following section 
of the report. 


203 mal N wfroundland 
Newfoundland provided a large sample of students, with 


over 300 taking the listening test and more than 400 the reading 
test. The results on both tests were the lowest in Canada 
(reading 30,0; listening 22.9). 


In explanation of these low scores the following facts 
are pertinent: 

(a) Memorial University requires only three years 
of high school French for admission, and over 
half of the candidates had the bare minimum 
requirement. The remainder of the students 
were chiefly at the four year level. Since 
Memorial requires one year's study of a second 
language for graduation, we can be quite sure that 
not all of the candidates enrolled in first year 


French were there on a voluntary basis. 


(bo) The 1964 matriculation examination placed heavy 
emphasis on translation - fully 80% of the paper. 
An optional dictation worth 10% was chosen by only 
a tenth of the candidates. 


(c) With reference to the staff engaged in the teaching 
of French in Newfoundland, Orlikow makes the following 
points. There are few French-speaking teachers. Very 


5. Orlikow, L. Report on Second Language Teaching in the 
Public Schools of Newfoundland. 
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(a) 


ay 
few people major in French at the university 

and only a handful of these go into teaching. 

French specialists are rare; most teachers teach 
two or more subjects in addition to French. In- 
service training is virtually unknown, and there 
are no modern language supervisors either at the 


local or the departmental levels. 


(d) One Newfoundland educator (who shall be nameless!) 
sums up the situation as follows: 

"Generally the standard of teaching of 
French as a living language in Newfoundland 
is appallingly bad. Most teachers are still 
spelling out the words instead of pronouncing 
them, That means that most first year students 
at Memorial, apart from not being able to speak 
French, are also unable to hear French properly, 
and are unable to take advantage of the language 


laboratory and oral teaching.” 


Under these circumstances it is not surprising that 


Newfoundland candidates scored low marks on the MLA tests. 


An Bey ae Prince Edward Island 

Although no university in this province participated 
in the project, some ten students educated in P.E.U. and enrolled 
in universities on the mainland were among the candidates tested. 


Their results were very low. 
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From the evidence Beatie .° there is little reason to 
believe that the state of second language teaching in Prince 
Edward Island differs materially from the situation in 
Newfoundland. The 1963 Grade 12 French examination prepared by 
the Atlantic Provinces Examining Board shows a similar 
preponderance of translation. Grave deficiencies exist in the 
teaching force available. Only one teacher in ten has a 
bachelor's degree plus teacher training, and one out of 
three has not completed high school plus teacher peeiaee 
Lack of specialists, lack of supervision and training, lack of 
interest in conversational mieiens - all these factors affect 
adversely second language teaching in Prince Edward Island 


as they do in Newfoundland. 


le va Nova Scotia 

The Nova Scotia group of some 225 candidates obtained an 
average of 25% on the listening test and 33.2% on the reading 
test. The group was about equally divided between students with 


five years of training and those with six years. 


Curiously enough, only 7% of the Nova Scotia students 
reported that they had made over 80% in French in their 
matriculation year. This 7% figure was considerably lower 
than that for the other provinces, which were usually between 
20 and 30 per cent. Further, only 4% reported that they did 
better in French than in other subjects, and 67% stated that 


they did worse. We may conclude that French is considered a 


6. Orlikow, L. Report on Second Language Teaching in the Prince 
Edward Island Public Schools. 

7. Annual Report of the Department of Education of the Province 
of Prince Edward Island, 1964 p. 22. 

8. See Orlikow, op. cit., for a detailed account of these 
deficiencies. 


Paes aera | 
of nogsot SIgttL et oxede  etdetteye 
sonttl at sattoser szemmiusl baose y 


nt noksewlie old ae v ie : " 


Th 


| betesqetq nolvenimexe ddnaat Sf s 


xefimte » ewore bigot paeoaes 
oid ot deine eokonotorteb over ~ “soo 
6 ead wad ot TeMpot BNO wn) 


to diyvo sao bis aikeieeee, sorfowes sien 8 


oat tahd: “rarowed’ aiele Loonoe: agi betesaus 9 dom a 


\” 


to dost ,gmkiniers bas sofelviedie to AB |, Perth 
4 yi 
Jostis erodon? seeds Ile - “doneta Leno idaerevitien: nt ; | 


bs be a, 
bisiel btawbS agar mh aaitogad Sgavanet iano ‘manent eo 


bs Lbndolwe me. ob yortt ex a 
| | nm 
eigush eval 6.8.8 


besistdo: sadsbtbass ¢3& sade to qvrora Bro oot syvoll oft 
gnkbaox ott mo RS. 68 bee Cast ankoaverl ety ge ez 20 egetevs a 
| etasbute noovited betty wileues teedscsew quot oa steer 

HTReY Rie oeiv eeods, His Lie baer to arse, ovit 


ka 


atnebude Bitooe .avoW e427 to eh) Pits sepete cfewetaot 
~tedd ak donen® ot hob seve ube bet yerld sent Seavoqos 


rowel yftershtends eew sasaki RD etot .TSpy nots: Lvoi 
assuted vitower evew- detr'w , sesonivesg aarito. aga tot ne 
bib vent sais badyoqer #\ vino ,rertayl somes) sag Ob Ae 
Sede bededa RNS bas ese due aeiltoomb anda Ce 
5 betabtemos ei doer? gory sbrloaes sad yy) “non a 


nba? ed ot a oaeT agaupnsd eae 


pation ade Yo pale shapguaqed ads 


«On 


difficult subject in Nova Scotia. 


The 1963 Grade 12 French examination reveals the same 
strong emphasis on translation (about 70%) noted previously. 
There was a listening test, however, counting for 20% of the 
paper. In addition to a dictation, this test consisted of 
(a) an anecdote followed by five true-false statements and 
(b) five items requiring discrimination between three similar - 
sounding expressions; e.g., nous avons, nous savons, nous 


savions. 


The use of an aural comprehension test indicates that 
Nova Scotia is trying to update its second language teaching 
methods. Many of the junior high schools have begun using 
audio-visual materials, including Voix et Images de France 
and the Encyclopedia Brittanica film course, Je parle francais. 
There is a good deal of open debate on language training aims 
and methods as shown by the reports and activities of the 
Modern and Classical Language Teachers Association. But 
membership in this organization includes only a relatively 


small number of the province's language teachers. 


Moreover, an acute teacher shortage exists in Nova Scotia 
in all subjects. The situation is so critical that in many 
rural posts “any applicant is binedas” According to Orlikow, 
"A considerable number of new teachers are drafted into 
teaching French each year and flee the uncomfortable situation 
as soon as node Wiehe One high school that could not find a 
teacher of French has 116 grade eleven and twelve pupils 


9. Orlikow L., Report on Second Language Teaching in the 
Nova Scotian Public Schools, September 1965, p. 17. 
1G). Abid, p. 16. 
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2 On 
receiving instruction through correspondence .?+ Yet another 
device to relieve the shortage of teachers is the use of 
television programmes on a regular instructional basis in 
critical subject areas. French instruction through this 


medium is confined to Grades seven and eight. 


2.3.4. New Brunswick 

In this partially bilingual province, 116 candidates 
scored 27.8% in the listening test while 161 candidates scored 
31.2% in the reading test. Since nearly all of these students 
had had between five and seven years of continuous training, 


one wonders why the results were so low. 


Part of the explanation may lie in the fact that in 
New Brunswick the writing of departmental examinations is 
divided between grades 11 and 12. Most students write French 
in Grade 11 and then go on to their final junior matriculation 
year, usually without continuing French. Thus the majority 
of the New Brunswick students who wrote the MLA tests had 
been away from French for a year, and they no doubt suffered 


some loss of retention. 


A glance at the 1963 departmental examination shows that 
80% of the marks were allotted to translation and verb forms. 
In the 1964 paper there is a similar distribution of marks. 
However, in the latter year an oral examination (worth 10% 
of the final marks) was prepared on a phonograph record and 


proposed on an optional basis to the schools. Orlikow states 
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ae 
that “only ten per cent of the secondary schools accepted the 
12 
record for aural testing". The candidates who did not take this 
test were required to do a sight question of equal value on the 


written paper. 


i 


According to Orlikow, a great deal of experimentation 
is going on in the schools of New Brunswick and all curricula 
are "in a state of ferment." In the teaching of French at the 
elementary level a variety of methods are being tried out, most 
of them centring round a bilingual teacher whose first language 
is French. At the grade 7 and 8 levels, courses such as Voix et 
Images de France and A.L.M. have been introduced in some schools. 
As a result, consideration is being given at the high school 
level to the setting up of a special type of examination for 


the "new" approach and an alternative examination for the tra- 


ditional approach. 


But as in the other maritime provinces a critical 
shortage of qualified teachers still exists. "Insufficient 
numbers of English-speaking teachers of French enter courses 
stressing the oral approach at Teachers' College, Moncton 
University and Mount Allison sfeapineatiy wines There is a steady 
flow of qualified teachers out of the province to better paying 
areas. Teachers whose mother tongue is French are not available 
in the quantity and quality desired. There is still very little 


guidance or supervision of language teachers and insufficient 


12. Orlikow L. Report on Second Language Teaching in the New 
Brunswick Public Schools. September 1965, p. 14. 
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Opportunity as yet for in-service training. No specialist's 
certificate is issued for the teaching of French. In any case, 
school boards are interested in hiring generalists, not specialists. 
In these conditions the successful implementation of audio-lingual 


programmes would appear difficult, if not impossible. 


are ee Summary 

French reading and listening comprehension skills, as 
measured by the M.L.A. tests, are poorly developed in the schools 
of the four Maritime’ provinces. A review of the matriculation 
examinations in French in these provinces points to the conclusion 
that a large part of classroom time is still devoted to traditional 
exercises in grammar and translation. There is evidence, however, 
in New Brunswick and Nova Scotia, of increased efforts to develop 
audio-lingual skills. But the shortage of qualified teachers 


complicates the achievement of this task. 


PERSIE s Quebec 

The results obtained by the Basic Group from Quebec 
exceeded the U.S. norm in the listening test (58.6 to 57.5) 
but were somewhat lower in the reading test (52.5 to 54.0). 
This performance seems rather mediocre when it is considered 
that the bulk of the candidates, living in a French-speaking 
province, had had between eight and ten years of unbroken, 
intensive instruction in French. One would perhaps have 
expected higher marks from students with such a background. 
Whether the explanation lies in the nature of the Quebec 


sample or elsewhere must remain a matter of conjecture. 


The public schools of Quebec are operated on the 


confessional principle, with separate Protestant and Catholic 
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school systems. A brief glance at the French programmes in 


the two systems may be of interest. 


2.3.6.1 English Catholic Schools 


In the Catholic schools, French instruction begins in 
Grade 4 and is compulsory to the end of Grade 11. Emphasis 
is placed on an oral approach, but in Grades 4 to 7 the class teacher, 
not a specialist, usually provides the instruction. At the high 
school level the official course of study states that 50% of the 
marks on all examinations should be given for oral-aural profi- 
ciency and that these oral marks be entered separately from the 
written marks in class registers. Teachers of French for the high 
' school grades are usually bilingual individuals whose first 
language is often French. Teachers from New Brunswick are 


' frequently found in this role. 


The departmental examination for Grade 11 (junior 
matriculation) does not have an oral component as such. Up-to 
20 marks, however, of the total of 200 marks allotted to French 
are given for the teacher’s assessment of the candidate's oral 


skill. 


With respect to teacher preparation and guidance, no 
specific training in language teaching is given at normal school 
or teachers college, and there is no language specialist category. 
Outside of Montreal there are no regional supervisors or inspectors 
of French. In-service training is usually confined to the issuing 
of bulletins on language teaching methodology. A departmental 
supervisor of French for English schools was recently appointed 


for the first time. 
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2.3.6.2 Protestant Schools 

The Protestant schools of the Province of Quebec offer 
the most thorough French course of any public school system in 
Canada. The prime need of learning the language of the majority 
in a French-speaking milieu is no doubt an important driving 


force behind the programme. 


The prescribed course begins in Grade 3 (in many schools 
in Grade 1) and continues in well articulated steps to the end of 
Grade 11. The methods are eclectic rather than purely audio- 
lingual, but the emphasis on the spoken language is great. Special 
textbooks and aids have been prepared for each grade, and there 
is experimentation as well with new methods. In some areas where 
competent teachers are available, the teaching of history, 

- geography and health is conducted in French. In schools where 
this experiment is being tried, the results in oral and written 


French have been exceptionally good. 


Such a complete programme places heavy demands on 
teachers. In some 80 elementary schools in Montreal there are 
about 60 French specialists, but they are unable to handle the 
whole French commitment and require help from the regular class- 
room teachers. The proportion of specialists is less outside of 
Montreal. At the high school level teachers have various quali- 
fications for teaching French; they are generally specialists 
in the senior grades and at least bilingual in the lower grades. 
It is possible for selected teachers with the required academic 
background to become specialists through attendance at summer 


courses and a subsequent probationary period. 
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Supervision of French instruction is provided at both 
departmental and local levels. In Montreal there is a coordinator 
of French assisted by two supervisors, and high schools appoint 
department heads. Outside of the metropolitan area there is 
usually less local supervision, but schools receive regular 


visits from the French Inspector. 


In the Grade 11 matriculation examination 100 marks are 
given for oral French and 100 marks for written French. The oral 
test consists of a 12 to 15 minute interview conducted by school 
department heads in the Montreal area and by the French inspector 
and designated assistants elsewhere. The test consists of general 
questions as well as questions based on the texts selected for 


intensive study. 


Bedeoti Ontario 

In Ontario 904 candidates averaged 46.8% on the listening 
test, some 10% below the American norm. On the reading test 1497 
candidates averaged 58.9%, about five per cent higher than the 


American norm. 


It should be recalled that Ontario students normally 
enter university after Grade 13 (senior matriculation). They are 
therefore a little older on graduation than the national average. 
Those entering at the Grade 12 level must do a qualifying year 
at the few Ontario universities that will accept them. Of the 
1500 candidates for the reading test fewer than 100 had not 
completed Grade 13, and only 250 had had more than five years 
instruction in French. The teaching of French in the elementary 


schools of Ontario - with the exception of Ottawa and a few other 


dgod ts behiverg. ab tol touts 
sogsubb too 5 se sna dao 


7 = 
7 _ 


el stent sats atone rome 2 | | rab 
’ mini ~ — one ai, aie no 

prin pnd 

: ro oe ee . dey ies ee a 


f 


texo act .donetl notdinw tot camaetien pal. 3% nev: - : 
foonoe yd betoubhnos weby toons ostsstichet ve ‘ot igaie aa . : 
rOtoeqent doneri end yd bne sete LeotdaoMt ond tk shea duemirsage® ‘ 

[ptsmes to etetenos deed oft ,etedweele etusteteur ots weit 4 : 
xot bedoelse eixed ott ado beebd enoldreup sy Lilew ae anottaaup | 
.vbide evienedat 


wheheS | 
grinesert eff ao R8.a begatevs sevabhbass AOR obras ai | 
“OAL teed sathbeot edt m0  .mmom aeotremA eft woled Kor moe teed 
odt ced rsdetd tne eq ovit duode .MO0.82 begstevs eedsbibaeo | 
| ion macttomi 


yifemzron atnobisve ofyetn0 cent beliaoet od bieode aT 
1s -yodT .(not¢eluott7sm totnea) €£ ober t9tte yitetevias iesne 
egetovs (eaottdan edd nafd doltaybsty ao tobLo olgatt s totes 


"e9y aatvitisup s ob teum Lovell Sf sb) arts 3 34 
ofs 0 .modt tqeo0e Diiw sade eo ls torevienu obse : 
yon bed OOL madd aswel eet getbsot sat tot eusahie 39 
axeey ovi'l asd? sxom bed bad O@s. vino. ae el choad be: , 
yisinemele add mt ade’ ‘to wie oT a a aa 


Se, 
bilingual areas - is a recent development. Many schools in 
central and southern Ontario are still without a French programme 


at the primary level. 


The senior matriculation year in Ontario has often been 
labelled a cram course, and partly as a result of this criticism 
the whole programme of studies for Grade 13 is now under revision. 
The intensive nature of Grade 13 is perhaps reflected in the 
following table in which the performance on the MLA tests of 


Grade 12 graduates is contrasted with that of the Grade 13 group: 


Table 2-D. Test results of Ontario Grade 12 and Grade 13 
graduates compared. 


4 years h.s. French years h.s. French 
ending in Gr. 12 ending in Gr. l 
Reading 35,0 Doe 1 
Listening Sh Aa =: 46.9 


The superior results obtained by the Grade 13 candidates, 
particularly in reading comprehension, is an indication of the 
considerable improvement that takes place in the senior matricu- 


lation year. 


In interpreting the relatively low listening marks of 
Ontario candidates, the following considerations with respect to 
the Ontario French programme may be pertinent: 
(a) Textbooks. Oral skills are stressed in the first 
two years of high school (Grads9 & 10). But 
even at these levels. the textbooks are traditional 
in format, despite the development of auxiliary 
recorded material based on these texts. The result 
is that the grammar-translation approach is still 


very much in evidence and in subsequent grades is 


often intensified. In Sevtember 1965. however. a 
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number of selected schools introduced as a 
pilot project the audio-lingual text Ecouter 
et RE ee in Grade 9. The second book of 
the same series will be used by these schools 
in Grade 10 next year. This could be the 
beginning of a long awaited change in French 
instruction in Ontario. 

(b) External examination. Since the mid-fifties the 
Grade 13 French examination has included a 
dictation based on the authors work. A fifteen- 
minute aural comprehension test (on a record) 
was introduced in 1963 and steps are now being 
taken to add a speaking test. Candidates have 
generally done well on the listening tests given 
to date. The stimulus material consists of anecdotes 
followed by general comprehension questions, and partial 
sentences to be completed by selection from 
multiple choice answers. Although items are 
spoken at normal speed, they are always repeated 
once. In 1965 a single departmental French paper 
for Grade 13 was introduced for the first time. 
The percentage distribution of marks for the various 
questions was as follows: oral-aural (dictation 
and listening) - 13; translation - 26; comprehension 
questions based on the authors text and two sight 
passages - 31; free composition - 15; objective test 


consisting of vocabulary, grammar, and phonetics - 15. 


15. Cdété, Levy, O'Connor, Ecouter et Parler, Holt Rhinehart and 
Winston - New York, March 1963. 
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(c) Teaching in French. The introduction of oral-aural 
components in the matriculation examination has 
spurred teachers to use French as far as possible as 
the vehicle of instruction. But not all teachers have 
been converted to this practice, some of them, no 
doubt, because of insufficient oral facility. In 
this connection about one third of the Ontario can- 
didates stated that they had never had a teacher who 
spoke primarily French in class, while another third 
stated that they had had such a teacher for a year 


or two only. 


(d) Teaching force. Language teachers are in short 
supply in Ontario as elsewhere. This shortage has 
hindered the spread of French instruction at the 
elementary level. Teachers who have an honours 
degree in high school subjects may become high school 
specialists by following special courses at the 
Ontario College of Education. Such specialists 
receive higher pay than generalists. Theoretically, 
heads of departments in high schools are required to 
have a Type "A™ (i.e. a specialist's) certificate 
for their particular field; but this is not always 
so in practice. A pre-service course in language 
teaching at the secondary level is offered to pros- 
pective French and German teachers at the Ontario 
College of Education. But no similar course is yet 
available to elementary school student teachers at 
the various teacher colleges. 

(e) Supervision and guidance. The Ontario Department of 


Education provides a good deal of written material 
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and a number of services that aim to improve modern 
language instruction. Inspectors visit high school 
language classes annually and offer helpful advice 
about second language methodology. The Department 
also holds a summer seminar for heads of departments 
that is particularly helpful in standardizing 
instruction and improving administration. Department 
heads are usually conscientious in supervising their 
less experienced assistants and in preparing detailed 
guides for instruction in each grade. The Canadian 
Modern Language Review, published in Toronto, provides 
informative articles on language teaching as well as 


examination materials based on Ontario courses of study. 


2243.0 Manitoba 

Manitoba stood third after Ontario and Quebec in both 
the reading and the listening tests. The average of 49.3% in 
reading was fairly close to the U.S. norm, but the listening 
score of 35.6% was far below the American average. Most of the 
Manitoba candidates had had six years of training and had entered 
university after Grade 12. Since the University of Manitoba does 
not require a second language for graduation, we may assume that 
the Manitoba students enrolled there in First Year French were 


all volunteers. 


A review of the 1964 Grade 12 departmental French paper 
for this province reveals that there were no listening or dictation 
tests in the examination, and that nearly 60% of the marks were 
allotted to translation. This absence of oral-aural components 
explains in large measure the poor showing on the listening test 


in Manitoba and in most other provinces. Regardless of pious 
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objectives set forth in provincial courses of study, the average 
teacher will not devote much time to audio-lingual skills if 
these are not tested in the external examination. The latter, 


for all practical purposes, becomes the course of study. 


It is no doubt the realization of this truth which 

led in June 1965 to the introduction of a Grade 12 French paper 

in which translation was virtually eliminated and a listening 

test was included. Further, in his Manitoba report, Orlikow 

notes "a great enthusiasm for conversational French...among school 

personnel at various levels of the educational hierarchy". 

With respect to language study, he adds: 
"The emphasis on second language instruction in the 
English-speaking public schools of Manitoba will be 
altered within the next few years. More pupils are 
pursuing language study in earlier grades; some 
shift is seen from the traditional emphasis upon 
translation; increased attention will be placed upon 17 
a continuous development of skill through the grades”... 
But these changes, actual and proposed, do not necessarily 

involve corresponding changes in existing teaching practice. 

The same inadequacies noted elsewhere, particularly in the 

Maritime provinces, also exist in Manitoba. There is a lack 

of qualified language teachers, a fact which “has led some school 

18 
districts to hire any teacher with a French name. With respect 


to pre-service training the first full-time instructor in methods 


in modern languages was appointed by the Department in September 1965. 


16. Orlikow, L., Report on Second wapgetee ee in The 
Manitoba Public Schools, June 965, page 26 
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In-service training is chiefly confined to Winnipeg, the 
only locality to have a full-time supervisor of languages. 
Departmental attempts to set up retraining programmes for 
language teachers have attracted only a few dozen volunteers 
each year. Supervision of teachers both by departmental 
inspectors and at the local level is minimal. Finally, the 
problem of obtaining adequate funds for education is a serious 
one in Manitoba. In Orlikow’s words, 

*.,.ethe existing situation in Manitoba is beyond 

the resources of the provincial and local governments. 

A host of demands are pressing for recognition - new 

Science, new mathematics, higher education, teachers! 

Salaries, school construction. Second language 


instruction does not stand in the tite rank in the 
competition for scarce resources." 


ee, Saskatchewan 

In Saskatchewan 384 candidates averaged 26.2% on the 
listening test while 460 candidates averaged 41% on the reading 
test. Virtually all candidates had studied French from Grade 9 


to the end of Grade 12. 


Despite this four-year period of sequential training, the 
listening score was the lowest in Canada after Newfoundland and 
Nova Scotia. it seems unlikely, therefore, that the Saskatchewan 
Students had had much oral-aural practice in their French classes. 
In this connection, it was noted that among the aims listed for 
the study of French in the official programme (1950), the ability 


to read simple French literature is given first place. Further, 


no test of aural comprehension was included in the provincial 


19. ibid., page 31. 
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Grade 12 examination held in June 1964. 


In the past, the teaching of French in Saskatchewan has 
suffered from the same deficiencies noted in other provinces. 
Unrevised programmes of study, outmoded textbooks, and insufficient 
training aids have fostered poor instruction. Teachers have not 
received adequate training in methodology, either through pre- 
service or in-service courses, and there has been a general lack 
of supervision and guidance at both departmental and local levels. 
Although some teachers with French background are engaged in the 
teaching of both Francais and French, such individuals comprise 
only a quarter of the French teacher force. Of the remaining 
three quarters, many lack fluency and competency as language 


teachers. 


This somewhat bleak picture of second language teaching 
in Saskatchewan is now undergoing a number of important changes 
for the better. Among the new developments, either projected 


or in being, the following are perhaps the most significant: 


(a) The Department of Education has given wide authori- 
zation to qualified teachers for the experimental 
use of a number of French courses based on an oral 
approach: A.L.M., Ecouter et Parler, de Parle 
Francais, Parlons Francais, and so on. The 
Saskatoon school system has been the leading user 
of these trial courses. In June 1966, the first 
group of Saskatoon students trained entirely by 
audio-lingual methods will complete Grade 12. 
These students, instead of trying the departmental 
examination, will be graded by their classroom 


teachers. This use of teacher marks as the sole 
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basis for matriculation standing in French is probably 
unprecedented in Canadian education. 

Much of the credit for the introduction of experi- 
mental courses, as well as many other proposals 

for revision of the official French programme, is 
due to the Saskatchewan Teachers! Federation. This 
body, through its advisory committee on the teaching 
of French, has been conducting a comparative study 
of the trial courses since 1963. The results of 
this investigation have provided the basis of S.T.F. 


recommendations for changes in the curriculum. 


With respect to the improvement of language teacher 


qualifications, new winter and summer courses in 


language and methodology are being offered at both 
the Saskatoon and Retina branches of the University 
of Saskatchewan. The Saskatoon Association of 
Teachers of French is also providing valuable infor- 
mation and advice on the techniques of instruction 

in the form of a periodic Newsletter. In addition, 
the provision of bursaries and grants by school boards 


for language study is becoming more general. 


By 1967 second language instruction will be extended 
to Grades 7 and 8. The curricula now being developed 
for these new courses are based on an audio-lingual 
approach. This extension of the training sequence 
will obviously increase the demand for language 
teachers, already in short supply. It is not sur- 
prising, therefore, that the possibility of teaching 


French through television is being explored. Radio 
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has been used for this purpose but only as 
an incidenta], aid to classroom instruction. 
The quality of these broadcasts has not been 


particularly good. 


Just what the impact of all these changes and proposals 
will be is not yet clear. As already pointed out, there has been 
a notable shift to an oral approach in the schools of Saskatoon 
and, to a lesser degree, in other urban systems. The problem 


remains, however, of extending this change to schools in rural 
20 


: areas. 


223-10 Alberta 

In Alberta some 200 candidates scored 34.3% on the 
listening test and 37.5% on the reading test. The former mark ie 
close se the Manitoba average, but the reading score was the second 


lowest for the western provinces. 


Virtually all the Alberta group had entered university 
from Grade 12 and had had between two and six years of sequential 
training. One hundred and fifty candidates were at the three and 


four year levels with scores as follows: 


Table 2-E Comparison of test scores of Alberta students 
at third and fourth year levels. 


3 years study 4 years study 
No. of candidates 70 80 
Reading % a7n2 38.3 


Listening % 30.7 36.0 


20. See Orlikow, L., Report on Second Language Teaching in the 
Saskatchewan Schools, November 1965, pp. 1-37. 
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It will be noted that the reading ability of the two groups 

was about the same, but that there was an appreciable difference 

in listening skill. These results may perhaps be explained by 

the fact that the normal pattern in Alberta for students taking 
matriculation French is three years of instruction beginning in 
Grade 10. There is also an optional course in conversational 
French offered in Grade 9, the last year of junior high school. 

The eighty candidates who took this additional training apparently 
profited less in reading than in listening from their extra year of 


French. 


As in many other provinces, the teaching of French in 

Alberta is being extended to the elementary grades. But, as 
Orlikow notes, the Albertan development is different in that 
these changes are being initiated chiefly at the local level. 

"The rapid growth in French studies in elementary and 

junior high schools has been accomplished without the 

official:sanction of the Department of Education. At 

most, the Department has exercised a benevolent neutra- 

lity. The initiation of major programmes has rested 

with local personnel in Calgary and Hdmonton. School 

boards and administrative staffs in the two cities 

have diverted a considerable amount of resources towards, 

design, evaluation, equipment and supernumerary staff." 

A good example of the pre-eminent réle of Calgary and 

Edmonton in the extension of language study is seen in the 
television courses in French offered in these two cities. Since 
the two programmes are similar, only one - the Calgary project - 
will be described. At 9.15 p.m. daily there is a 15 - minute 
French programme addressed to one of the middle grades (Grades 4, 
5, 6) of all Calgary elementary schools, both public and separate. 


21. Orlikow, L., Report on Second Language Teaching in the Albertan 
Schools, October 1965, page 3. 
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a. 
The broadcasts consist of the series Parlons Francais produced 
in Boston. After each television lesson there are two follow- 


up teaching periods before the next broadcast. 


Perhaps the most significant factor in this venture is 
that it is the regular classroom teacher, not a specialist, who 
is responsible for supervision and follow-up of television 
instruction. Prior to taking up their language training duties, 
teachers follow a special course in methods consisting of fifteen 
weekly sessions, held during class hours. Three French supervisors 
visit classrooms, conduct in-service workshops, give model lessons, 
and prepare lesson materials. The latter consist of lesson 
outlines, drills, and extras for variety in presentation. Teachers 
are assessed for their enthusiasm rather than for their mastery 


of the subject. 


This use of television and partially trained classroom 
teachers to conduct an elementary French programme is Calgary's 
(and Edmonton’s) answer to the extreme shortage of language teachers. 
With the limited objectives of the course the system is apparently 
working well, thanks to the strong support offered by school boards 
and school principals, and to the unflagging enthusiasm of the 
teachers employed in the project. It is not surprising, therefore, 
to learn that there is a move on foot to extend T.V. French on 


Ee 
a province-wide basis. 


22. See Orlikow, ibid., pp. 12-20 for a complete report on the 
French television courses broadcast from Edmonton and Calgary. 
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As a follow-up to Parlons Francais both the Calgary 


and Edmonton school systems use Voix et Images de France in the 
junior high school (Grades 7, 8, 9). Im Calgary strong support 


has been supplied by the University of Alberta in the form of 
teacher training courses. The course is less popular in Edmonton, 
perhaps because of a greater proportion of bilingual teachers, 
many of whom feel that they do not need the help of mechanical 


devices in the teaching of French. 


With respect to in-service training mention must be 
made of the Modern and Classical Language Council of the Alberta 
Teachers Association. The Council holds annual conferences 
with special speakers, demonstrations of new techniques, and 
displays of teaching materials. The councilalso holds local 
workshops in communities where there are no resident supervisors, 
and it publishes The Bulletin, a language journal, as well 


as a Newsletter. 


Supervision of instruction at the high school level is 
limited. There are no special inspectors for each language, and 


the appointment of department heads is a new development. 


One further fact that serves to inderline the shortage 
of qualified French teachers in Alberta is the important rdle 
played by the Correspondence Branch in the provision of French 
instruction. The French section of the Branch has no fewer than 
eight full-time instructors to correct the large number of 
exercises received. Thus in May 1965 there were 1515 persons 
enrolled in high school'French: 441 in Grade 10, 387 in Grade 


12. More than half of these students were of high school age.” 


23. ibid., p. 9 
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Zesell British Columbia 
In this province there were 644 candidates for the 
listening test and 755 candidates for the reading test. 


Average scores for the two tests were 29.6 and 35.4 respectively. 


It should be noted that both U.B.C. and the University 
of Victoria require two years of language study for a degree 
in Arts. They are similar in this respect to the University of 
Saskatchewan where one year's study is obligatory. At the 
University of Manitoba, as we have seen, a second language is 
not required for graduation, and the same holds true at the 
University of Alberta. Since most students attend university 
in their home provinces, it is clear that the Manitoba and 
Alberta students were generally volunteers for First Year 
French, whereas those from B.C. and Saskatchewan were not. 

Just what effect this difference is status may have had 
on performance, we do not know. But it does indicate another 
way in which the provincial samples were not uniform, and hence 


the need for caution in comparing test scores between provinces. 


Analysis of the B.C. results is complicated by the wide 
variations in years of training that existed among the candidates. 
There was also a lack of uniformity with respect to the grade 
level at which candidates had completed their last year of high 
school French. These discrepancies are explained by the fact that 
U.B.C. will accept for admission students who have had only 
two years French instruction, and these two years may be taken 
in any two consecutive grades between Grades 9 and 13. It should 
be added that French is now obligatory in Grade 8, thus providing 


a third year of French study for those students going on to 
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university. 


Table 2-F shows the distribution of candidates with 
reference to the last grade in which French was studied in 


high school. 
Table 2-F. Distribution of British Columbia 
Ss 
Last Year of High School French 


iis ee Os | Gr 12 Gr 11 Gr 70 
No. of listening 69 343 176 65 


test candidates 


No. of reading 71 4.28 180 66 


test candidates 


It will be apparent that the 240 odd candidates who 
completed their French course in Grades 10 or 11 were subject 
to a loss of retention before entering university (usually 
after Grade 12 - sunier matriculation). For this Lee EH, 
also because of the larce number of candidates with only two 
years of high school French, a simpler version of the MLA tests = 
Form L.A. - was used in B.C. for students with less than four 
years of French. Their scores were then converted to equivalent 


M.A. scores. 


Table 2-G below shows the distribution of B.C. candidates 
with respect to years of training in French, together with the 


average scores of the various groups. It will be noted that the 
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figures above the double line refer to the listening test and 


those below to the reading test. 


Table 2-G. t of B.C. candidates 
lated to of training in 
French. 
Yea yt n nch 


mon ires |, J-1Pav? Bra. online.  “Oclrs. 7 tps. - Sse, 


No. of Candidates 114. 158 175 67 2 18 31 
Listening Scores 20.7 26.4 33.5 52k 3341 EA 7 43.7 
No. of Candidates 117 167 226 79 33 eal 36 
Reading Scores 2263 207 Lb? 6 40.6 40.8 43.1 49.9 


In view of the large number of candidates who had fewer 
than four years of training (272 in the listening test and 284 
in the reading test) it is not surprising that the B.C. results 


were far below the U.S. norms. 


As Orlikow points out ,~4 educational developments in B.C. 
since 1960 have been dominated by the Report of the Chant Royal 
Commission on Education. In the field of language learning the 
Commissioners were skeptical about the advantages claimed for 
beginning the study of French in the elementary grades. Their 
opinion was that, in view of the shortage of qualified teachers, 


the teaching of French could be done more proficiently at the high 


24. Orlikow, L., Report on Second Language Teaching in the Public 
Schools of British Columbia, December, 1965, p. l. 
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school level. As a result of this thinking there has been: no 
general spread of elementary school programmes in French. French 
may be begun on a permissive basis in Grades 6 and 7 provided 

that properly accredited teachers are available, and a detailed 
programme of studies has been prepared to this end. But such 
courses are offered in very few districts outside of Coquitlam and 


Vancouver. 


In Grade 8, however, as noted above, French has been 
made compulsory so that "all or more pupils will benefit from 
the experience of learning how others express thought and how 


they can communicate in a language other than their own"? 


With respect to high school French (Grades 9 to 13) 
the Chant Commission felt that the study of a "foreign" language 
Seer ld be confined to pupils in the academic (college preparatory) 
stream; and they recommended that a third year of high school lan- 
guage study be introduced. The Commission found little evidence 
of interest in French as a means of communication. Rather, it 
was considered by the students as just another academic hurdle 
to be surmounted as a prerequisite to university entrance. In 
this connection Orlikow notes that French 92 stands only tenth 
in popularity among honours courses in the senior grades CIESt O 
oy ce No doubt one of the reasons for this low enrolment is 
that, next to mathematics, French has had the highest failure 
rate in the past in matriculation examinations. Another reason 


is that graduates of the French 92 course on entering U.B.C. 
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are required to take French 120, a difficult language and literature 


course. Those candidates with only two years of high school 
French, on the other hand, are enrolled in French 110, a course 
which assumes very little previous knowledge of the language. 

It is little wonder that most students in the academic stream opt 


out of taking French 92. 


When we consider the external examination, we find yet 
another reason why B.C. students tend to terminate their French 
studies Lae Those candidates with only two years of French 
are not required to take this examination; they are admitted to 
U.B.C. simply on the strength of having successfully completed 
two years study of the language. The matriculation paper, 
reserved for French 92 students, is at the Ontario Grade 12 level 
of difficulty. The paper is extremely well prepared, requiring 
pupils to answer entirely in French. No attempt is made to test 


aural comprehension. 


Turning from pupils to teachers we find many of the diffi- 
culties and shortcomings met in other provinces. Teachers of 
modern languages are in very short supply, particularly in 
betters rural areas. This had led the Department to explore the 
use of closed circuit television as one answer to the problem.</ 
With teachers of French-speaking background in short supply there 
has been recruitment of graduates from English and Scottish 


universities. Of this group, Orlikow says: 


a7 eels, Pps seek 


4 
ae 


eth cep : 


WwItil was nip 
Lodiine gid “ie lade oe papain: B: 
youwon B ,OLL dome'rt id iaubane wis be a 9 
-sgsuanet eds Yo ogbs twordt euokverq, sity 
io meetge otsebsaoe adz mt sdnebyte saom jads 49% 


Se sie 


dey bait aw ,woltsctmexe Ledusdxe edd sobieneo: ew 
doaett «tedd sdediarad oF bed etnsbude.0.4 a 
done Yo exesy ows vino ditty eetebibnss eaodt vuiras a 
og betdtubs ete vodd ;nobtadiaekts einy sted ot besigpat hate ¥ 
betoignos yilwiseentva paired %O acgreie afd co viqme soe 
Joqeq aoitaluelatem ed? . .ogevansl eft to ybage: staey ow 
satel Sl ehex® olivate eft Ja st. pieebuse SO ¢snetl Ot beviseen 
goiuivess ,bereqeid | tlew Ylemetsxe, eb agsq ant . Ytlog FTEs ‘to 
os? of sham o2b.tqmsie 0 lonevw! of yleticve Tewaas ov: aliquq oy 
notenateqmes Istus © - | 


oe 

ite Sti’ if Ween okt “Ww anenoge? 95 eliqug mort grist | , 
. wk 

io evefonet .2eeontvorg qeddto nf sem egntmoodiona tae Secetem, 7 


4 


mt vivtedimsivis¢g ,vigaue s50n6 el rt S38" ssysugnet wrebom 


vt 
is @1Ol,04.F i FT iS TT 2 20 PLY f Ss ' hen * ot : a ‘ 
dit ote $ trem 2 of hed etd? . epee Cate nthtaes 
swdorq off oF dates ono oh nolekvelet gidorts Bene ko) ae 
2 (2 Yingoe Joffe al Btios pe uciilesqeticnes4 ic stedoged Taae 
d 


ae 
iskdgooc fe debinell mon? asdaubety To Jhemi ites neg 
> : 7 .« 

eyes wottia® ,quows etd) 10 -ee bate 


LL SS A A TS 


Jtnte -qq ys bedt 


~h2Q= 

"Their orientation is towards France and to many the 
language of Quebec is regarded as patois. A number 
were quite insistent that if cultural objectives are 
important then they should be taught in social studies - 
not French. Since approximately one-half the teachers 
to whom the researcher was referred (by the Department ) 
were of this national background, one can conclude that 
their rere ema is much greater than their numbers 
warrant." 


There is little supervision of instruction either by the Department 
or locally. Where department heads are appointed their duties 


tend to be administrative rather than advisory. 


204 Findings 

Our province by province investigation of second language 
teaching has served to place the MLA test results within the 
context of the Orlikow reports and of other documents relating 
to teaching conditions and the various types of external examination 
in French at the matriculation level. Seen within this larger 
framework it may be said that the generally iow scores make sense. 
Added to the information we have from other quarters they are 
symptomatic of a general malaise in the teaching of French across 
Canada. The seriousness of the situation will be the more apparent 
when it is recalled that the test candidates - whatever the 
differences between them - were an elite group. They were part 
of that relatively small number of young Canadians who had 
qualified for university entrance, not only in French but in 
all required subjects. Furthermore, as we have seen, many had 


had considerably more than four years of language training. 


28. dbid., p. 27. 
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3. QUESTIONNAIRE RESULTS AND DISCUSSION 


3.1 Performance of Basic and Residual Groups 
Question 1. In what country were you born? 


Question 2. What was your father's native language? 
Question 3. What was your mother's native language? 
Question 4. What is the chief language spoken in your home? 


It will be recalled that this study is confined to what was 
Mec eaated as the Basic Group (page 12), that is, to those candidates 
who were born in Canada of English-speaking parents, who spoke 
English at home, and who had received all their education in their 


home provinces. 


As a result of this selection there remained a residual 
group consisting of two sub-groups: 
(a) English-speaking students who had been educated 


in two or more provinces; and 


(bd) students of mixed background, that is, with one 


parent or both parents not English. 


We shall return to the students in (a) in the discussion 
of question 23. Meanwhile, it may be of interest to compare the 
performance of the students of mixed background with that of the 
Basic Group. Table 3-A below makes this comparison for the 
listening test candidates. In order to get a number of subjects 
in each province that would be statistically significant it was 
decided to examine only two categories from the mixed group: (1) 


students with one or both parentsFrench and (2) studentswith both 
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parents of any ethnic background other than English or French. 
These two groups are designated in the table as the "French" 


group and the "Other Ethnic" group. 


Table 3-A. Comparison of achievement in 
listening test of Basic Grou 
students and students of mixed 
<chnic backefound 


ethnic background. 


Basic Group French Group Other Ethnic Group 

n LT score n LT score n LT score 
Burne 664 29.6 19 47.5 63 33.4 
Alta. 205 34.3 35 65.9 64 31.4 
Sask. = 36-384 «26.2 3643.9 118 26.3 
Man. 271 35.6 83 81.4 111 peat 
Ont. 904 L6.8 108 Thee 128 D4 o9 
Que. 255 58.6 32 199 78 66.0 
N.B. 116 27.8 L7 49.1 2 15.0 
N.S. 223 25.0 15 46.3 ae £540) 
Nfld. 306 22.9 0 ~ 0 - 
Totals 3,328 34,5 571 
Averages 35.8 67:07 42.9 


Note: Lt score = listening test score. 
RT score = reading test score. 


Before we begin to analyse these figures, it should be 
stressed that the tabulations on which they are based did not 
take into account the answer to question 4 regarding the language 
spoken in the home. In the case of the French group, whose scores 


are high, there can be little doubt that many candidates spoke 
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French at home. On the contrary, in the "Other Ethnic" group 
there were probably a number of candidates who spoke English 
to their parents, since this practice is fairly common in the 


homes of New Canadians. 


Comparing now the scores of the Basic Group with those of 
the French Group we see a wide margin of advantage in favour of 
the latter. In Alberta the difference is 31% and in Manitoba 
it is 45%. Even in Quebec with its high Basic Group average the 
improvement was 17%. But the number of French Group candidates 


in each province was small, except in Manitoba and Ontario. 


In contrast,the scores of the "Other Ethnic" group do not 
reveal any significant margin of superiority over the Basic 
Group, except in Ontario and Quebec. There the differential 
is about eight per cent. The remaining figures do not lead to 
any positive conclusion. A 4% advantage for the "Other Ethnic" 
group in British Columbia is balanced by a 3% deficit in Alberta. 


In the Maritimes the number of cases is insufficient for comparison. 


3.2 Self-Estimate of Second Language Facility 


Question 5. Do you speak any language other than English 
well enough to carry on a conversation? 


Question 6. Do you write any language other than English 
well enough to compose a letter to a friend? 


Question 7. Are there any languages other than English 


that you can read well enough to understand a 
newspaper? 


The answers to these three questions were grouped and coded 
in such a way as to provide self-estimates of the candidate's second 


language ability (a) in French and (b) in languages other than French. 
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With respect to knowledge of French nearly one-third of the 
candidates stated that they were unable to speak, read or write 
the language with the degree of sophistication indicated in the 
questions. The test scores of these candidates were generally 
lower than those of candidates who claimed that they had the 


requisite skills. 


Table 3-B. Self estimate of abilit 
to speak, write, read French 
related to listening test scores. 


All Three Skills All Three Skills 
Considered Insufficient Considered Adequate 
No. of Listening No. of Listening 
subjects ocores subjects scores 
B.C. 263 25.0 L 38.4 
Alta. ie 27.8 20 48.0 
Sask. 166 24.5 14 30.7 
Man. 65 29.0 41 43.5 
Ont. 143 35.4 217 50.5 
Que. 21 46.9 120 62.8 
N.B. 76 25.0 6 367 
N.S. 120 24.5 14 29.3 
Nfld. 145 22.6 5 Ri sO 


In most provinces there were very few candidates from the 
Basic Group who stated that they spoke, read, or wrote two or more 
modern languages in addition to their native English. The one 
exception was Ontario where there were fairly substantial numbers 


in this category. These students made significantly higher scores 
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than the Ontario averages of 46.8% for listening and 58.9% for 


reading. 


Table 3-C. Knowledge of two or more languages 
other than English related to reading 
and listening test scores - Ontario. 


Speak more Write more Read more 

than one than one than one 
No. of subjects 67 21 110 
Listening scores 65.6 62.0 58.4 
No. of subjects 83 140 130 
Reading scores Toe? (eee Tose 


3.3 Extent of Second Language Study 


Question 8. Have you studied any languages other than 
English or French at school? 


Fairly large groups indicated that they had studied one 
language in addition to English and French. Those who had done 
so generally bettered the provincial averages, but only by two 
or three percentage points. Those candidates who had studied two 
or more languages in addition to English and French were not 
numerous except in Ontario. The scores of this Ontario group 
were 7% above the average in listening and nearly 9% higher in 


reading. 


' Question 9. In'which grades did you study French in school? 
The answers to this question were coded to show the number of 
years of sequential training up to and including the final year of 
French instruction. As we have seen, the length of the typical 
high school cycle for the teaching of French differs from province 
to province, varying between two to five years. Similarly there 


are wide variations in the amoung of training given at the 
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elementary school level, where "a year's training" may consist of 


one period per day or one period per week. The quality of instruc- 


tion is also far from uniform, with large differences from school 
to school, even within the same school system. Moreover, provincial 
programmes place varying emphasis on the acquisition of the four 
language skills. For all these reasons the correlation between 
years of training and achievement in the reading and listening 
tests, though usually positive, was not always so. Further, the 
number of statistical cases outside the normal or typical streams 
was usually too small to serve as a basis for comparison. In any 
case it is felt that this matter has been sufficiently covered in 


the analysis by provinces. 


3.4 French as Language of Instruction 


Question 10. Did you ever have a teacher who spoke 
only or primarily French in class? 


Table 3-D (column 4) shows the percentage of LT candidates by 
province who answered this question negatively. In seven of the 
nine provinces the numbers are high =- between 74 and 89 per cent. 
These figures are balanced by relatively low averages of 33 and 


35 per cent respectively in Ontario and Quebec. 


Comparing now the LT scores of the negative and positive 
respondents we note in most provinces appreciable differences in 
favour of the latter group. If we put together these two facts - 
higher incidence of instruction in French in Ontario and Quebec 
and higher scores among students who received such instruction - 
we have at least a partial explanation of why listening scores 


were higher in these provinces than in the rest of Canada. 
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Table 3-D. Teaching in French. Comparison of 
test scores of positive and negative 


respondents to question whether part 
of their instruction had been primarily 
in French. 


Negative Replies Positive Replies 

Prov. “es n I LT Scores n_ % LT Scores 
B.C. 664 wp a 28 L$3 23 35 
Alta. 205 151 7h 32 54 26 4,0 
Sask. 38h mead 85 26 of en Be 30 
Man. 271 215 79 34 DO. a 13 
Ont. 904 301 by 42 603 G7 50 
Que. 255 90 35 D4, bch amet, 61 
io. 116 87 75 27 ag a pas 
N.S. 223 185 83 2h 38 i it 28 
Nfld. 306 271 89 20 35 huh 24 
Totals Ee lS 2,146 1,190 

Averages 64 30 36 L6 


Question 11. Did you ever have a French teacher whose 
native language was French? 


The pattern of replies here was very similar to those received 
for the previous question. About 65% said that they had never had 
such a teacher. But on the whole there was not much difference 
in scores between students who said that they had had a native 
French teacher and those who said they had not. This is perhaps 
evidence of the fact that the language spoken during the French 
lesson is determined less by the native language of the teacher 


than by the teaching method employed. If the grammar-translation 
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approach is used, a good deal of the time will be spent in talking 
about French in English. If on the other hand the method is 
audio-lingual or direct, most of the time will be spent talking 


in French. 


3.5 Language Laboratory Availability 


Question 12. Was there a language laboratory in the 
last school you attended? 


Fully 3.960 students out of a total of 4579 who wrote the 
reading test reported that their schcoi had no laboratory. There 
was evidence that some candidates who reported affirmatively were 
not certain about the meaning of the term. At any rate no clear 
relationship emerged between the test scores and the number of 
hours per month devoted to laboratory training. This was partly 
due, mo dount, to the small numbers involved in each province. 
One may also conjecture that in some schools the laboratory was 
uséd chiefly Sor remedial work with poor pupils+--perhaps on a 
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3.6 School Marks in French 


Question 13. What was your final mark in your last 
year of French? 


In each province there was good correlation between school 
marks in French and both LT and RT scores. Those candidates who 
had obtained first class honours in French in the departmental 
or school examination generally scored higher marks in both MLA 


tests that those who had received second class honours, and : 


ta 


iO ON. 


7 


dLof mi sHeqe =" Lite as and Yo" tee 
al bedcem af batt indo. edd fo: 31 a 


nciwiny sneqa ec Liw am?r ate Fo seam fooxv th sat 


J, P8 BL i 


ia . f ; ce 


viiy 


ler hart a | eget dvaes sitbaet 


AF) 
a 


i . lw. @eJe moe dimit SOnebIVe. Baw 
AS gucda shes wege gor 
Y oe wey qideacteacert’ 
réh otic, Seq, eon 
ay p00 
stro Og s Vem se) 


yore ere % Gy Le Bay Bee 


Ve 
teed VEdaley 


i at ewe UObiee Det 


tj! 


iJ, al es 1 sis rasa 4 
) oy a Seer Oh Aly @ 


ne. 
. a | TI deed ‘Dae donner? af 


foteamniraced. é dopey? of eryonad saste deahh Bealesse 


Ph, 


Al dso¢ nt- enw wlgent heaces. vileseaeg 0.3 tg ebm i 
a as Awexol céels bacwes Paviegs, Dad: owes 


> 
! 
it 
rs 


rr? 


2 es 


In other words both criteria (school marks and MLA test scores) 

graded the provincial samples similarly. This fact is illustrated 
below with respect to RT scores in Manitoba. LT scores could have 
been used equally well, and a similar distribution would have been 


obtained using the results of any other province. 


Table 3-E. Final school mark in French 
vs. reading test score-Manitoba. 


80-100 Ady 15% 65.0 
70-79 84 29 54.9 
60-69 86 30 AL. 
50-59 64 22 39.2 
Below 50 12 4 3853 
Totals | 290 100 


Question 14. How did your final marks in your last 
, year of French compare with your 
other grades that year? 
About 20% of the candidates replied that they did better in 
French than in other school subjects and 37% said that they did 
worse. The provinces fell into two groups with respect to the 


percentage of candidates who said that they did better in French. 


Low High 
N.S. 4% Alta 37% 
Nfld. 9% Ont. 28% 
B.C. 11% Man. 26% 
Sask. 12% Que. 26% 


N.B. 23% 
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One is tempted to infer that French is a difficult or unpopular 
subject in the low provinces, and we have had some evidence to 
this effect in the reports on the provinces concerned. But the 
nature of the sample is also a factor here, since the high group 
includes candidates from the universities of Alberta, Manitoba, 


and New Brunswick where French is not required for a degree. 
3.7 Conversation with French Friends 


Question 15. Before coming to college did you have any 
| French friends? If so, how often did you 
speak French with them? 

Table 3-F shows (column 1) that in six provinces out of 
nine three quarters or more of the candidates had no French 
friends. Among those who had (columns 2 and 3), nearly all 
conversed in English rather than French. Hence most of the 
figures in the final column approach 100%. It would have been 


interesting to probe into the reasons for the dominance of 


English in the bilingual situation. 


It should be. added that there was some evidence - in Ontario 
and Quebec - that candidates who had French friends with whom 
they spoke French most of the time did obtain higher marks in 
listening than candidates who did not have such contacts. But 
the number of cases was small at the top of the five-point 


scale used in the question. 
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Table 3-F. Percentage distribution of listening test 


candidates! answers to question whether the 
had previously had French friends. 


B.C. 79% o% 10% 98% 
Alta. 81 6 11 98 
Sask. 80 Le 6 99 
Man. 75 12 viel 98 
Ont. 67 8 18 93 
Que. 40 re gtd 31 82 
N.B. 62 20 1 97 
N.S. 75 13 13 99 
Nfld. 82 7 8 97 


3.8 Use of French Mass Media 


Questions 16, 17, 18. About how often do you (a) watch 


French television, (b) listen to 
French radio, (c) read French 
newspapers or magazines? 

The answers to these questions point to the conclusion that 


the candidates had made little use of French language mass media 


to improve their French. Since French television is not widespread 


outside of Quebec, the opportunities for regular viewing were simply 


non-existent for most candidates. Even in Quebec, however, only 24% 


of the RT candidates replied that they watched French T.V. more than 


once a month. With respect to French radio, which has a far broader 


national coverage, the numbers listening with any regularity were 


almost as small. The reading of French periodicals and newspapers 


on a regular basis was also an infrequent activity for students 
outside of French Canada. These negative facts are summed up in 


the following table. 
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Table 3-G. Percentage of reading test candidates 


who used French mass media more than 
once a month. 


T.V. Radio seapesUneD 
B.C. 1% 1% 6% 
Alta. 7 14 Vs 
Sask. 2 5 2 
Man. cha 7 ff 
Ont. 6 14 LS 
Que. | 2h 30 32 
N.B. 5 6 L 
N.S. 5 5 3 
Nfld. 8 2 1 


The average scores have not been included in the table because 
the number of statistical cases was too small to be significant in 
all provinces except Ontario and Quebec. Here both listening and 
reading scores were six to nine per cent higher for candidates 


who used the mass media more than once per month. 
3.9 Contacts with French Milieu 


Question 19. Have you ever lived in a community where 
French was spoken by more than one-third 
of the people? If not, have you ever 
visited such a community? 

(a) Visiting. There was no discernible, or at any rate 
significant, effect of visiting on listening or reading 
test scores, the results of the "visitors" being sometimes 
above and sometimes below the provincial averages, with 


only slight differences between them. Perhaps if the 
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duration of the visits had been known a correlation 
might have been found between achievement and the 
longer sojourns. Most short family visits, with 
little real exposure to the language or the people, 
might be expected to affect attitudes rather than 
skills. 


(ov) Living. Here there appeared to be a correlation 


with achievement as indicated in Table 3-H. 


Table 3-H. Living in a partially French communit 
related to listening and reading test scores. 
Note: Columns n and s show the number of cases and 


test scores for candidates who had lived in a 
community one-third or more French-speaking. 


Columns N and S show the number of cases and 
test scores for candidates who had not visited 
or lived in such a community. 


_. Listening Test Province Reading Test 
Boy cNovenBence8-5 3 Nquession Nnd s2en 8-3 
4 2uu52) en29e2 13 BrGy 30 vabhi e593 e003 9 
L74dl33e. 34ne 13 Alta. AlideSQe 134) 439 af Td 
366) 265 one26e0020 Sask. LO rh61I3b5im. oh 5 
56. 146 » 3h» 22 Man. Glgps63. 154 50 23 
boone 46 7 Ont. 329, 63 565. 59 
63° .24- «33 40 Que. Cnt) SG ike ee oe 
7: “2B -2hi~ 3 N.B. 67° hO 4G 3 
Sue bh 85 Uy, 7 Hos. is” 36 Wie 735) 
23 224 23 1 Nfld. LO), 28) S20" 00 ome 
1820 Totals 1301 2296 
54 32 Averages 56 42 
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It will be noted that the difference between s and S is 
positive in all cases but one, and that the difference is 
appreciable in several instances. In many provinces, however, 
the value of either n or N is too small to justify a firm gener- 
alization from the data. Further, as in the case of visiting, 
we do not know either the length of time the candidate lived in 
a French environment or the period of his life - early or late - 
that he did so. These and other variables - we are no longer 
dealing with the Basic Group here - no doubt had an effect on 


test scores. 
3.10 Attitudes towards French 


Question 20. What are your reasons for studying French? 
(a) Essential for work (f) To travel abroad 
(bo) Useful for work (g 

(c) To speak with French friends (h 
(d) To use French mass media (i 
(e) To read French literature degree 


) 
) 
Duty as a Canadian 


For convenience, the analysis of this question and also of 


To travel in Quebec 


Needed for university 


questions 21 and 22, will be confined to the replies received from 


LT candidates. The exclusion of the RT candidates will not affect 


the conclusions reached, since the pattern of replies in any one 


province was basically the same for both groups. 
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Table 3-I. Nine reasons for studying French. 


Percentage of positive responses 
for each reason. 


Reasons for Studying French 


No. of Se MEO eer oy Lew es ea Ve etl 4) wer 

Cases (AjeymDlomigteis.A(a)) valeiee (f) see etn) a8 
B.C. 664 6% 40% %17% 42% 446% 75% 60% 61% 60% 
Alta. 204 22 58 33 65 66 $3 67 66 33 
Sask. 384 2 45 20 45 40 65 57 ay 8h 
Man. 271 12 62 32 64 60 81 63 60 34 
Ont. 904 23 50 4h 70 66 83 7 75 39 
Que. 255 28 67 64 iE: 56 61 60 83 27 
N.B. 116 4) 76 46 56 41 67 69 62 53 
N.S. 223 5 L7 32 58 39 64 67 66 78 
Nfld. 306 22 61 30 B7 BD 57 66 70 82 
Averages 16 52 34 59 54 73 66 67 54 


Beginning with a vertical examination of this table, it is 
clear from columns (a) and (b) that relatively few candidates 
considered French essential for work, though substantial numbers 
considered it useful for this purpose. The New Brunswick figures 


(9% and 76%) are the farthest apart in this respect. 


Column (c) indicates that the desire to speak with French 
friends was most frequently mentioned by Quebec students (64%). 
The percentages were much smaller in most other provinces, 
especially those where the opportunities to speak French were 


fewer. 
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The patterns in columns (d) and (e) - use of French mass 
media and reading of French literature - are similar except in 
Quebec, New Brunswick and Nova Scotia where the mass media figures 


are considerably higher. 


Column (f) shows that travel abroad was the most frequently 
chosen reason for studying French in four provinces and that it 
elicited a high response in four others. It does not follow, as 
we shall see later, that it was considered the most important 
reason. It was probably accepted as the least innocuous reason: 
foreign travel generally appeals to the young, and knowledge of 


a second language is obviously useful to the traveller abroad. 


The desire to travel in Quebec - column (g) - also received 
a preponderance of positive responses. The Western provinces 
showed a preference for travel abroad, whereas the Maritime pro- 


vinces opted for travel in Quebec. 


The figures in column (h), which are similar to those in 
column (g), indicate that a majority of the candidates in each 
province considered it their duty as Canadians to learn French. 
For English-speaking Quebeckers, who had received eight or nine 
years of French instruction in a French milieu, this was the 


most frequently chosen reason. 


The final reason suggested for studying French - the need for 
obtaining language credits in order to get a degree - was strongly 
supported by the candidates from Saskatchewan, Nova Scotia, 
Newfoundland and (to a lesser degree) British Columbia. In Alberta, 
Manitoba, Ontario, and Quebec, however, this reason was one of the 


least popular. 
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The question arises whether there was any significant 
difference in test scores between candidates who identified them- 
selves positively with each of the nine reasons and those who 
responded negatively. It may be answered at once that, with 
respect to the first eight reasons, the positive respondents 
generally made higher marks on both the listening and reading 
tests than the negative respondents. However, the differences 
were sometimes very slight, and in some provinces there was a 


negative correlation. The national averages are shown in Table 3-d. 


Table 3-J. Nine reasons for studying French. 
Comparison of listening test scores 
of positive and negative respondents. 
Listening Test Scores 


Positive Positive Negative 
Reasons Response (%) Respondents Respondents 
1. To travel abroad (f) 73% eee 32.0 
2. Duty as Canadians (h) 67 a7 se 322 
36 To travel in Quebec (g) 66 S730 Ce ei 
4. To use French mass media (d) 59 39.3 a3%0 
5, To read French literature (e) 54 39.5 3158 
6. Needed for university degree (i) 54 29.4 bli 
7, Useful for work (f) 52 36.) 35.4 
8, To speak with French friends (c) 34 Al 4 a3 aL 


9, Essential for work (a) 16 43.7 34.5 
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It will be noted that the widest discrepancy in scores between 
positive and negative respondents occurs in connection with reason 
(i) - French credits required for a university degree. This is 
the less surprising when it is considered that this reason would 
probably be selected by a certain number of candidates whose 
interest in French did not extend beyond recognition of the need 
to overcome an academic obstacle placed in their path by the uni- 
versity authorities. The LT scores by provinces of the candidates 
who identified positively or negatively with reason (i) are shown 


in Table 3-K. 


Table 3-K. French credits required for a university 
degree. Average listening test scores of 
candidates who identified positively or 
negatively with this reason. 
B.C. ALGax Sask. Man. Ont. Que. Sea GS, Neca Nfld. 
- 33.9 35.8 30.4 Eva’ ee Gla 29.0 Lat 24.8 
+ 26.6 5 oth 25.5 31.3 36.5 53.6 2657 2h..6 A AL 
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It will be noted that, without exception, the scores of 
negative respondents are higher thar those of positive respondents. 
The difference in Ontario is quite marked, but in the Maritimes 


it is slight. The other provinces iie in between. 


Question 21. Of the nine reasons for studying French 
listed in the previous question and idén- 
tified by the letters (a) to (i), which ONE 
do you consider to be the most important? 

In Table 3-L the nine reasons are ranked numerically according 
to the number of votes each received from all listening test candi- 


dates, regardless of province. This support is shown as a 
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percentage of the total number of candidates. A comparison is 


also made of the mean LT scores of the groups who identified with 


each reason. 


Table 3-L. Most important reason for studying French. 
Percentage distribution of listening test 
candidates supporting each of the nine 
reasons, with related listening scores. 


Numerical Ranking - All Canada 
i 2 Bs 4 2 6 Me 8 2 


Reason (i) (h) (b) (f) (a) (ec) (d) (e) (g) 
Percentage of 29 22 14 1, 10 3 3 3 3 
LT Candidates 

Average LT 

Scores 27.0) . S39F Oo eoG. or COs Ow deo hia? 3663) hb. 836.0 


- Occupying the first five positions and accounting for 88% of 
the returns we note the following choices in order of popularity: 
needed for university credit, duty as a Canadian, useful for work, 
to travel abroad, and essential for work. It is rather curious, 
perhaps, that we have the most realistic or strictly utilitarian 
reason in P sacolace and a moral or patriotic reason not too far 
behind in second place. (The contrast recalls William James! 
division of human nature into the tough-minded and the tender- 


minded. ) 


Of the remaining four reasons, which shared only 12% of the 
popular vote, three involve a certain measure of psychological 
identification with French Canada: to speak with French friends, 


to use French mass media, and to travel in Quebec. The scant 


bes tose todd RU nae! eee ae a 


, 288 rot gatterocos bas anolsteog evtt soxkt edd gabyquo90 ” | ta ' 
+trefuqoq to tebio mt asotods gntwolfot ant avon ew ewidet oir Be 


sow to? LIu'tees  ~nebbena® 3 ae yuh .dPbeto vitesoviay 02 beboor 
vevotte sedden eb 31 anew 10% Lettaseee dns beonds Levert of 
eatistift¢yy yivtolrsée to ct¢atleet taom oft even ow sett  agatteg . 
BL coc Jom AoeBSt atagiereg io Lesom 8 bas soplq gout ok MOB80% 
reemel meiliry effacot destdaon sit) eoalq DOoge | nk baisied " . 
~jebnet odd boa bebntmdynod eft ofat etsgan ssmiud to mobetuthy 


(betel 


adt to 881 vino bevede Holtdw ,eaowees mol satanaor os 20. cai 
[actnoforvyeg ‘to ompesem ntetsoo. 6 evloval sons 900 aa 
shaeitt dogett dotw dsege of ‘ebaaad doresd ditt olteo tt tite 
gnace siT .ceden) at Lovett ot bas atten i yess 


ya 


support these choices received is perhaps an indication that the 


desire for such integration is not a major factor in the thinking 


of our university freshmen. 


Looking now at the average LT scores along the bottom line 


of the chart one is immediately struck by the relatively low score 


of 27% associated with the leading reason (i) - French credits 


required for a university degree. Further interesting information 


is obtained when we examine the situation at the provincial level. 


Table 3-M. 


ec. 

Alta. 
Sask. 
Man. 
Ont. 
Que. 
N.B. 
N.S. 
Nfld. 


Most important reason for studying 
French. Listening test scores of 
candidates who chose reason (i) - 
French credits required for a uni- 
erst ey degree - compared with pro- 


vincia istening test averages. 


No. of % of LT Scores Provincial 

Subjects Provincial Related to LT 

Selecting (i) Sample Reason (i) Scores 
226 oe 2000 29.6 
38 Ve 31,6 34.3 
217 Dil 23.0 26.2 
Ad chy Bak 3566 
149 7 ENS, 46.8 
18 ij 48.3 58.6 
30 26 23.0 27.8 
99 45 23.6 25.0 


132 4k 2220 2269 


ntl modsod one genet, 
« wot clovtonion of 
ettbexrs domext + (2) 
emtotnt aviteorosnt rata = 


rontvory 4 esrose Tul 29.8 
"J o¢ betdelefh Istoaivout 
gowoe | t) moasod _  siagmee 


4.28 2,28 a€ 
Edt SLE ex 
$.AS 3.25 v2 
date fe fe ei 
Bau £vkE or 
2.82 bag Soe 

8.55 Onis ag 
0.¢@s &.&8 ra 


2s &,$8 ay 


oe ae 


Looking first at the percentage of candidates from each 
province who selected reason (i), we observe that the five highest 
provinces in this regard (Saskatchewan, Nova Scotia, Newfoundland, 
British Columbia, and New Brunswick) are the five lowest with 
respect to provincial listening test averages. In the remaining 
four provinces - Alberta, Manitoba, Ontario and Quebec - support 
for reason (i) is considerably less, but in all cases those can- 
didates who do support it obtain scores below the provincial 


averages. 


Because of the defects of the sample we must refrain from 
using these figures as a basis for comparing attitudes between 
the provinces. In some provincial universities the samples were 
drawn from volunteers for French instruction. In others, the 
candidates had a second language foisted upon them whether they 
wished it or not. It is scarcely surprising that such different 
groups should react differently to the matter of university 
credits in French. The only conclusion that is warranted by 
our figures is that the candidates ~ regardless of province - 
who rejected reason (i) as the main reason for studying French 
made higher marks than those who selected it. 


Question 22. Which of the following statements best 


describe your feelings about studying 


French in College? 


(a) I'm genuinely interested in studying French and 
would choose to study it even if I had a completely 
free choice in the matter. 
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(b) I'm mfdly interested in studying French, but I 
might not register for it if I didn'ft need language 
credits to get a degree. 

(c) Frankly, I'm not at all interested in studying French, 
and I definitely wouldn't register for it if I didn't 
have to. 

In Table 3-N, the national averages show that the majority 
of candidates (53%) indicated that they had a genuine interest in 
learning college French. An additional 39% revealed a mild interest, 
and the small residue of 8% said that they had no interest at all. 
Those candidates who claimed a real interest scored appreciably 
higher marks on the listening test than those who admitted only 
~amild interest bound up with the need for obtaining language 
credits (42.2% vs. 29.3%). Those with avowedly no interest 
averaged only 25.9%. These national averages, however, cover 
wide differences in provincial scores. Further, the figure of 
42.2% for the group with genuine interest is unduly weighted by 
the high scores of the 780 candidates from Ontario and Quebec, 
16% of the sample. The figures for each province sometimes 
show marked differences in scores between the three groups 
(British Columbia, Manitoba, Ontario, Quebec), but in other 
cases the differences are slight (Nova Scotia, Newfoundland). 
Where the samples are very small, results sometimes run counter 


to the general trend. 
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scores. 
Genuine Interest Mild Interest No Interest At All 
% of % of % of 
pro- pro= pro= 
No. of vincial LT No. of vincial LT No. of vincial LT 
subjects _ Sample score subjects sample score subjects _Sample score 
B.C. 256 40 34.5 312 AB 27.1 79 12 = 23.9 
Alta. 138 70 36.3 L8 2h 29.4 Le 6 32.5 
Sask. 108 29 27-5 198 53 25.5 67 18 26.8 
Man. 180 69 37.9 68 26 31.5 12 5 25.8 
Ont. 599 68 51.9 259 29 37.0 29 3 29.1 
Que. 181 76 61.2 53 22 52.2 5 2 53.0 
N.B. 62 53 28.9 49 42 26.0 5 5 33.0 
N.S. Ta. eek 38 25.8 122 56 25.3 2k, 11 20.8 
Nfld. 115 38 24.3 167 55 22-2 2h 7 21.2 
Totals 1711 1276 . 257 
Averages 53 42.2 39 23.3 8 25.9 
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Table 3-N. Attitudes towards the study of French 
in college related to listening test 


In summary, our survey of the reasons offered by candidates 
for studying French appears to lend support to the view advanced 
by Lambert and others that high achievement in second language 
learning is related to positive attitudes towards the target 
language. In question 20, those respondents who identified 
positively with the first eight reasons for studying French 
generally made higher marks than those who responded negatively. 
In question 21, those who supported the purely utilitarian or 
expedient reason of obtaining university credits as the main 


incentive for studying French scored the lowest marks. In the 
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replies to question 22, candidates who indicated little or no 
interest in learning French obtained appreciably lower scores 
than those who professed a genuine interest in studying the 


language. 


3.11 Size of Community and Achievement 


Question 23. List the names of all schools you 
have attended. 


By providing information as to where the candidate had 
received his schooling - whether in large urban and/or other 
communities, and in what province or provinces - this question 
served a number of purposes. The data obtained was used, for 
example, in selecting the Basic Group, i.e. the candidates of 
English-speaking background who had received their entire edu- 
cation in their home provinces. It was also intended to be used 
to determine the effect on a student's achievement in French of 
moving from one provincial system of education to another. For 
this particular purpose, it was decidedto simplify the tabulation 
by limiting the sample to those students who had completed Grades 
7, 8, 9 in one province before moving on to a different province 
where they finished their high school education. Unfortunately, 
the compilation for these grade levels produced a very small 


number of cases, too small to permit valid inferences. 


Yet another tabulation was made in which the Basic Group 
respondents were classified into two sub-groups according to the 
size of the communities in which they had been educated. The 
"Big City" group consisted of those candidates who had received 


at least 80% of their education in one of the following major 


se | Liha Ni mn re 
estoos stewof eiteise qs Nintdo {orn 


aie goivbside ot jesrogat entuney 8 


> e . : F 
Nemavyslaok Dr 
- 


voy alooroe [ie to eomsn sav 3s. 
* habas +35 av 


har! otehitbass eft eiedw of 258 nOtysmtotnt ant! 
sence vo\ins sedi enxel mk Tedtonw = ee eae rere 
ietdcoup atds - asomivotq 10 sontvorg tedw of bos. .20 45 kasimoo 
sot ,boew aaw bentatde steb exT .eeedqueq to tedmum 6 bovisa 
“o sadabibuso odd .o.t , quow okead ent goitoelee at ,.efqmaxe 
Lube evitae vfede pavisoen Sarl odw bawotsposd gabdsaqe-del and 
15 at bebredat Oels eow #1 .eeonbyowg amon wkede mr motvao 
jasusveldos a'enebude a. 00 soe tte ede ortiarredeb os 

st .otsilyote o¢ natéabubs to mateys Lafonivotq eno mort gaivom 
jeluder sid ¥tilquia otfebioeb. oaw ch ,.eeoquyg se fipioieg einy 
hate laos bbe ofw BIne huge szorid ot alqtinse olt qatsiatl yd 


iivetq tneistito s of Ao saivom exoied eontvetd end 4d @ 8 ov 
fogatwitotal ,wottepubs Loodde dutt thedg bone inst veils erent 
(ieme yvtev s benubong efewel ebeas ened 704 ngicet kyon ody 
ssosototnt bifsv gtarteq ot [fame ood yaetes 30) sears: 


gow) otee? eda dotdw nt ebem esw notieludgs neddoge get. 
$ of grtthmo9r eqvota-due ows o¢hh bettiaselo ‘etew & nebao cot 
ewT .hetesvbs mood Had ysde do tdi mt erin edt to 6mbs 


os 2 ee 


Canadian cities:- Vancouver, Victoria; Edmonton, Calgary; 
Saskatoon, Regina; Winnipeg; Toronto, Hamilton, Ottawa, Windsor, 


London, Kitchener, Sudbury; Montreal; Saint John; Halifax; St. John's 


The "Other" group consisted of all the remaining candidates, 


that is, those educated in communities other than those listed above. 


Table 3-0 below shows the distribution of candidates by 
provinces between the eighteen major cities already mentioned and 
the smaller communities. For simplicity the figures are given for 
LT candidates only. The corresponding percentage figures for RT 
candidates in each province were almost identical - within one or 
two per cent. 


Table 3-0. Distribution of listening test candidates 


between eighteen major cities and smaller 
communities. Nine provinces. 


Major Cities onaller Communities 
n % n % 

BICG 349 53 314 47 
Alte. 115 56 90 Li 
Sask. 140 36 Qik, bk, 
Man. ial 56 120 LL 
Ont. 365 4] 536 5° 
Que. 1528, 260 103 40 
N.S. 38 ae 185 83 
Nfid. 83 27 224 7 
Total 1,409 1,916 
Averages 4.2% 58% 


It will be noted that in all provinces except New Brunswick, 
and perhaps Nova Scotia, there was a sufficient number of candidates 
in each of the two groups to permit valid comparisons with respect 
to the achievement of the two groups. Table 3-P shows the dif- 


ferences in performance in both the listening and the reading tests: 
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Table 3-P. Comparison of test scores between 
candidates educated in eighteen 
major cities and those educated in 


smaller communities. 


Note: Column (1) shows provincial averages. 
Column (2) shows the averages for major cities. 
Column (3) shows the averages for smaller communities. 


Column (4) shows the difference between (2) and (3). 


Listening Test Province Reading Test 
(1) (2) (3) (4) (1) (2) (3) (4) 
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(a) In all cases except Quebec and New Brunswick, the 
big city scores (2) are higher than the provincial 
averages (1), and also higher than the scores for 
smaller communities (3). The apparent anomaly of 
New Brunswick and Quebec finds a plausible explanation 
in the fact that students living outside of Montreal 
and Saint John generally have more out of school 
contacts with French, whether they seek them or not, 
and this exposure probably aids auditory comprehension. 

At any rate, there were only sixteen candidates from 


St. John (Table 3-0). 


(bo) The differential between the scores in major cities 
and those in the smaller communities was only about 
2% in Nova Scotia and Newfoundland. In the remaining 
provinces it varied between 3.3 and 6.2%. Although 
these differences were far from spectacular, they 
perhaps provide some evidence of extra attention to 


oral-aural skills in the schools of the major cities. 


As compared with the listening test scores, the differences 
between the three sets of reading test scores were generally 
smaller. (The New Brunswick differential of 5.5, this time in 
favour of the sixteen Saint John candidates, was an exception.) 
One might perhaps expect that the schools outside the major 
cities - usually less well equipped and with a higher proportion 


of generalist staff - would not be at the same disadvantage in 
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the teaching of atraditional skill like reading as they would 
be in the presentation of audio-lingual instruction. But the 
slight differences noted above provide insufficient support for 


this hypothesis. 


3.12 Sex and Age Factors in Achievement 


Although these two items did not appear on the questionnaire, 


candidates were required to enter them on their answer sheets. 


Sex. With respect to sex it was hypothesized that girls, 
being generally considered the more studious of the species, would 
do better on the tests than boys. The extent to which this hypo- 


thesis was borne out is shown in the following table. 


Table 3-Q. Relationship between sex and achievement. 


A comparison of male and female listening 
and reading test scores. 
Listening Test | Reading Test 
Females Males Province Females Males 


mo. score no. score diff. no. score no. score diff. 
289 «31.4 368 28.2 3.2), 0+ Bel. 342, 39.3. . 406 32.0 703 
126 34.586, 33.8 0.7. Alta. 118 5-38.6. 86> 35.9. 2.7 
175 26.4 202 26.2 0.2 Sask. 205 44.0 27 38.7 5.3 
156 35.9 109 35.2 0.7 Man. 160 52.6 128 45.7 6.9 
535 49.4 355 42.9 6.5 Ont. 734 64.2 736 53.8 10.4 
10, 61.1 146 57.0 kel Que. 250 56.6 293 49.0 7.6 
51 29.5. 60 26.7 2.8 N.B 62 36.0 Oh 28.7 7.3 
9, 25-0. 126° 24.9 «0.2 WAS... 95360383 31.858 
10) .2h.0. 2 22.3 1.7 Weld. JL 34.1 267 27.9 6.2 
1621 1653 Totals 2107 2390 
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It will be noted that the fifth column under each test gives 
the differences between the male and female scores. In the listening 
test, although the girls are superior in every province, the margin 
is under one per cent in four provinces, and between 1.7 and 4.1% 


in four others. Ontario shows the most marked difference - 6.5% 


The reading test scores also establish the superiority of 
the girls in all provinces; but here the differences are greater, 


in most provinces being between 5 and 73 per cent. 


If we accept the assumption that girls are more studious 
than boys, we have a possible explanation of why they surpassed 
the boys to a greater extent on the reading test than on the 
listening test. Being more studious - spending more time on 
the books! - they developed better reading skills. In the 
listening phase of instruction, however, since take home records 
or tapes are still not widely used in Canada, they had less 


opportunity to "bone up". 


It will be observed that there was a rather remarkable 
balance between the number of male and female students in the 
Basic Group. In the listening test there were 1621 females and 
1653 males, nearly a 50-50 distribution. In the reading test 
the females numbered 2,197 (47% of the total) as against 2,390 


males. 
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Age. With respect to age there was some evidence, though 
it was not conclusive, that with equal years of training in 
French younger candidates make higher scores than older candi- 
dates. One difficulty was the lack of sufficient data for all 
provinces outside of the typical training sequences. Further, 
many candidates failed to report their ages on the answer sheet. 
Hewever, a statistically significant number of cases for ages 17, 


18, and 19 was obtained in four provinces as follows: 


, Years of 
Province Training 
Ontario 5 
Quebec ? 
British Columbia 4 
Saskatchewan 4, 


Table 3-R shows the relationship between test scores and age 
within each of these provinces for the training sequences shown 
above. No comparison, of course, between the provinces is 


intended. 


Table 3-H. Relationship between age and achievement. 
Comparison of test scores of candidates 
at_ the 17, 18, and 19 year levels - Four provinces. 


Listening Te Reading Test 

Age 17 Age 18 Age 19 Prov. Age 17 Age 18 Age 19 

nh score n sco nh score nm score h score n_ score 

56 «(57 309 52 197 6 Ont. 95 70 413 65 305.4 59 
(5 yrs) 

59 «458 307 55 13 54 Que. 164 55 L6 4 1g 46 
(9 yrs) 

46 37 63 33 22 28 B.C. 55. «ay 91 5 25 36 
(4 yrs) 


69 27 #158 27 4225 23 Sask. 8h 43 191 42 2h 36 
(4 yrs) 
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In both tests there is a fall in scores as we move up the 
age scale. (The 17-18 interval in Saskatchewan is the single 
exception.) If we compare the scores for age 17 with those for 
age 19, we have appreciable differences. In reading the differ- 
ential is 11% in Ontario and British Columbia, 9% in Quebec, and 


7% in Saskatchewan. 


3.13 Summary of Findings 


For convenience, the main results of the survey of language 
background are summed up below. It will be noted that items l, 
2, and 12 refer to both the Basic and Residual Groups. The 


remaining items refer to the the Basic Group only. 


(1) Students with ane or both parents of French 
background made appreciably higher scores on 
the tests than those of English background 


a 


(Basic Group). 


(2) Students with both parents of ethnic background 
other than English or French did not reveal any 
Ssignificatit superiority over the Basic Group, 


or vice versa. 


(3) Nearly one third of the candidates stated that 
they were not proficient enough in French to carry 
on a conversation, to write a letter to a friend, 
or to read a newspaper. The scores of these candi- 
ee were generally lower than those who stated 


that they had the requisite skills. 
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(4) Students who said that they had studied or were 
able to speak, read, or write two or more modern 
languages in addition to English made above average 


scores. 


(5) The correlation between the length of the training 
sequence and test scores though usually positive 
was not always so. The explanation probably lies 
in variations in the amount of training received 

at the elementary and high school levels, as well 


as in the quality and type of training. 


(6) In Ontario and Quebec two-thirds of the candidates 
reported that they had received at least some of 
their training from a teacher who taught mainly in 
French. In most of the other provinces less than 
one quarter of the candidates reported that they 
had had such a teacher. This difference in the 
amount of French heard in the classroom explains 
at least in part why listening scores were higher 


in the two Central provinces. 


(7) About 12% of the candidates stated that their 
schools had language laboratories, though there 
appears to have been some confusion over the 
meaning of the term. No clear relationship emerged 
between test scores and use of a laboratory, probably 


because of insufficient data. 
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(8) There was close correlation between school marks 
in French as reported by the candidates and MLA 
test scores; i.e., both criteria graded the pro- 


vincial samples similarly. 


(9) About 20% of the candidates indicated that they 

did better in French than in their other school 
subjects, and 37% said that they did worse. The 
* nature of the sample was no doubt a factor here, 
withinentattons in the number volunteers in the 


various provincial groups. 


(10) Three quarters or more of the candidates stated 
| that they had no French friends. Nearly all those 
who had such friends said that they seldom or ever 


spoke French with them. 


(11) Very few students outside of Quebec made use of 
French T.V., radio, or periodicals to improve their 


French. 


(12) There was no appreciable effect on test scores of 
visits to French-speaking communities. (The 
duration of the visits was not specified.) A 
positive effect on achievement was indicated, 
however, where candidates had lived in a partially 


French environment. 
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Candidates who identified themselves with a number 
of reasons usually advanced for studying French 
generally made higher scores than those who 
rejected these reasons. But the differences 

were sometimes slight and negative correlations 


appeared in some cases. 


Candidates who selected as the main reason for 
studying French the need for satisfying a language 
requirement for university graduation made appreci- 
ably lower scores than those who selected from other 


less expedient reasons for language study. 


Candidates who indicated a genuine interest in 
learning French made significantly higher scores 


than those who professed little or no interest. 


Candidates educated in eighteen major cities 
usually exceeded provincial averages for listening 
by a few percentage points, but there was no clear 
pattern of superiority for reading. Candidates 
outside of Montreal, however, perhaps because of 
greater exposure to French, outscored the students 


from the metropolis. 


Girls made better scores than boys in all provinces 
in both tests. In reading the difference was 

about 6% in most provinces, but in listening the 
differences were usually very slight. It is 


suggested that the girls - usually considered more 
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studious than boys - were unable to improve their 
listening skills to the same extent as their reading 


skills through home study. 


(18) There was an almost equal number of males and 


females in the Basic Group. 


(19) There was some evidence, but probably insufficient 
to be conclusive, that with equal years of training 
younger candidates did better than older candidates 


in both tests. 
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4. CONCLUSION 


In the course of this study we have had a number of 
indications pointing to the need for caution in the interpre- 
tation of the results of both the tests and the questionnaire. 
With regard to the tests we have had some reason to doubt the 
validity of the American fourth year norms as a yardstick for 
measuring the achievement of Canadian students. These norms, 
it will be recalled, were based on the scores of a rather small 
and rather special group of students who had volunteered for 


four years of French instruction. 


We have also seen that our sample was not a random one 
and hence did not represent the whole population of high school 
graduates who had completed matriculation French. Again, the 
nine provincial groups were not homogeneous either with respect 
to years of training or with respect to motivation, some being 
volunteers for college French and others having this requirement 


thrust upon them. 


Because of these defects in the sample it is not possible 
to use the test results (as originally intended) as a basis for 
a judgment on the relative efficiency of language instruction 
in the schools of the various provinces. It is possible, 
however, to express on the basis of the results a general 
judgment about the state of language instruction in Canada. 
As we have seen, although all candidates had satisfied the 
matriculation requirement in French for their respective provinces, 


the provincial test averages were below the American third year 
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norms in seven provinces in the listening test and in five 
provinces in the reading test. It should also be recalled that 

the fourth year norms, were exceeded only by Ontario fifth year 
students in reading and by Quebec students with eight or nine 

years of training in listening. Unless one is prepared to argue 
that only our worst students find their way to university, these 
results can only be assessed as mediocre to unsatisfactory. They 
will cause no surprise to those engaged in language teaching, who 
know well how little real contact there is with the living language 
both inside and outside the classroom. A similar judgment has been 
expressed by the students in our sample through their answers to 


the relevant questions in the questionnaire. 


It has often been said that a greater measure of bilingualism 
could do much to promote national unity in Canada. Unfortunately, 
the low marks obtained in the MLA tests in reading and listening 
indicate that even on the relatively simple planes of aural and 
visual comprehension second language programmes in French across 
Canada are not producing bilingual students. We may infer with 
reasonable certainty that proficiency is even less adequate in 
the more difficult skills of speaking and writing. Sadie M. 
Boyles of the University of British Columbia sums up well the 
disappointing results achieved in our language classes: 

"Wwe didn't learn to speak it. This is the almost 

universal plaint, and it points up one of the serious 

weaknesses in our language programme in Canada. There 

4s too little French, it comes too late and it is too 

frequently text book learning. In many classrooms 

still, oral practice is sacrificed to grammar analysis, 

conning of vocabulary lists, and translation. French 


is not approached as a spoken language; it is not used 
to communicate; it is not regarded as a bridge to 
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another culture. As a consequence "high school French" 
is generally a term of derision. Sometimes it almost 
seems as if English Canadians expected their French to 
be inadequate, accepted the fact, and refused to do 
anything about it beyond complaining that somewhere 
along the line they had been cheated and had not been 
taught to speak it. What can be done about it is a 
question that should concern all thinking people in 
Canada to-day." 29 


29. Sadie M. Boyles, "The Teaching of French in Canadian Schools", 
Journal of Education, January 1964, pp. 72-76. 
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APPENDIX 
Project Outline 
Division VI Project No. 1 


Title: Study of French Language Proficiency - University 
Student Survey. 


Method and Content: 


Modern Language Association of America French Tests - 
Form M.A. in reading and listening to be administered 
to first year students enrolled in French courses in 
English Canadian universities, accompanied by question- 
naire on language background. 


Objective: 


To appraise effectiveness of French instruction in 
schools and assess factors affecting achievement. 


Participating Universities 


Acadia Queen's 
Alberta St. Francis-Xavier 
Calgary Saskatchewan 
Edmonton Saskatoon 
Bishop's Regina 
Brandon Sir George Williams 
British Columbia Toronto 
Carleton St. Michael's 
Dalhousie Trinity 
Laurentian University College 
Manitoba Victoria College 
MeGill Victoria 
Memorial Western Ontario 
New Brunswick Windsor 
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Questionnaire 


In what country were you born? 


A. Canada E. Germany 
B. United Kingdom Fr. Italy 
C. United States G. Other 


D. France 


What was your father's native language? 


A. English D. Italian 
B. French E. Ukrainian 
C. German F. Other 


What was your mother's native language? 


A. English D. Italian 
B. French E. Ukrainian 
C. German F. Other 


What is the chief language spoken in your home? 


A. English D. Italian 
B. French E. Ukrainian 
C. German F. Other 


Do you speak any language other than English ... 
well enough to carry on a conversation? 


Yes No 
If Yes: which one(s)? 

A. French 

B German 

Ge 2oeitean 

D. Ukrainian 

Eis Others 


Do you write any language other than English ... 
well enough to compose a letter to a friend? 


Yes No 


If Yes: which one(s)? 
Aye. Prenech 
B. German 
Gae Peaiian 
D. Ukrainian 
E. Others 
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How about reading? Are there any languages other 
than English that you can read well enough to 
understand a newspaper? 


Yes No 
If Yes: Which one(s)? 

A. French 

B. German 

GC. Atabian 

D. Wkraeinian 

E. Others 


Have you studied any languages other than English 
or French at school? 


Yes No 
If Yes: Which one(s)? 

A. German 

B. Italian 

C. Ukrainian 

Dé pdabin 

E. Others 


In which grades did you study French in school? 
Make a mark in the appropriate box for each grade. 


A. Studied French 
B. Did not study French 
C. I cantt remember 


Thinking back over each year that you studied French 
in school, did you ever have a teacher who spoke 
only or primarily French in class? 


A. Yes B. No C. Can't remember? 
If Yes: Indicate what grades on 


the answer shett. 


Did you ever have a French teacher whose 
native language was French? 


A. Yes B. No C. I don't know 
If ¥es: Indicate what grades on 


the answer sheet. 
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Was there a language laboratory in the last 
school you attended? 


A. Yes B. No C. I don't know 
If Yes: About how many, Ss a month did you 


use the language durihe ydéur last 
 ¥éar in French. 


A. Not at all 
B. About 1 hour 
C. About 2 hours 
D. Abdout 3 hours 
_E. More than 3 hours 


What was your final mark in your last year of 
French? 


B. 10 ad 7 
C. 60 ~ 69% 


E. Below 50% 


How did your mark in French compare with your 
other grades that year? 


A. Better than most 


B. About the same as most 
C. Not as good as most 


Did you have any French-speaking friends before 
coming to college? 
Yes No 


If Yes: On the average, how often did you 
speak French with them? 


A. Never 

B. Occasionally, but usually not 
C. About half the time 

D. Most of the time but not always 
E. Always 
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‘bout how often do you watch French-language 


programmes on television? 


A. Never 

B. Less than once a month 
C. l=-3 times a month 

D. About once a week 

E. More than once a week 


About how often do you listen to French- 
language programmes on the radio? 


A. Never 

B. Less than once a month 
C. 1-3 times a month 

D. About once a week 

E. More than once a week 


How often do you read French newspapers 
or magazines? 


A. Never 

B. Less than once a month 
C. 1-3 times a month 

D. Once a week 

E. More than once a week 


Have you ever lived in a city, town or community 
where French was spoken by more than 1/3 of the 
people? 


Yes No 
If No: Have you ever visited a community 


where French was spoken by more 
than 1/3 of the people? 


Yes No 


Studies have shown that people have quite different 
reasons for studyirg French. Please mark whether 
each of the following reasons would probably apply 
to you, or probably not apply. 


WOULD APPLY WOULD NOT 
TO ME APPLY TO ME 


(a) A knowledge of French is 
abeolutely essential in 
the line of work I hope 
to enter @eeeeoeoeoe ee eeoeeoeo?d (A) 
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WOULD APPLY WOULD NOT 
TO ME APPLY TO ME 


(b>) Although not essential 
French would be a definite 
asset in the line of work 
TrTexpect tO enber sess st 26 (A) (B) 


(c) I would like to be able to 
speak French with my French- 
speaking friends’ ..sese0s0s (A) (B) 


(d) I would like to be able to 
read French newspapers and 
follow French-language radio 
and television programmes... (A) (B) 


(e) I would like to be able to 
read French literature ..... (A) (B) 


(f) I would like to know French 
in order to travel abroad .. (A) (B) 


(g) I would like to know French 
in order to travel in French 
Canada @eeoeeoeoooeoeonoeeoeae oot eo @ (A) (B) 


(h) As a Canadian resident, I feel 
I should be able to speak 
French ee@eeeeeeeen1eos#ee#e#e#e¢es?se¢seé ee (A) (B) 


(i) One of the main reasons Itm 
taking French is that I need 
language credits in order to 
BOC & COCPOS oid si veweene es (A) (B) 


Which of the reasons that you checked above do you 
consider to be the most important? (Mark one of 
the following). 
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Finally, which of the following statements best 
describes your feelings about studying French in 
College? 


A. I'm genuinely interested in studying French, 
and would choose to study it even if I had 
a completely free choice in the matter. 
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B. I'm mildly interested in studying French, 
but I might not register for it if I 
didn't need language credits to get a 
degree. 


C. Frankly, I'm not at all interested in studying 
French, and I definitely wouldn't register for 
it if I didn't have to. 


Please list the names and locations of all schools you 
have ever attended - beginning with the first grade in 
elementary school - and enter the grades and years that 
you attended each one. 
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